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Forward

This portion of the Distance Education Plan focuses on accomplishments and obstacles
overcome in the years leading up to (2018-2020, during (2020-2022), and post COVID-19
pandemic (2022-2024) as well as outlining goals moving forward for the next four years (2024-
2028). This forward seeks to summarize the history of the Distance Education Program. This
includes how it adapted to emerging issues in distance education and educational technology.
Specifically, the plan addresses survival and growth during the pandemic to serve and support
all classes, then an ongoing course load of half of all instruction at Cypress College.

History

2007-2019 (Pre-Pandemic)

From 2007 to 2013, Cypress College's Distance Education (DE) Program was supported by a full-
time faculty coordinator, instructional designer (funded by a Title 5 grant), and an
administrative assistant. When the grant expired in 2013, support diminished, and leadership
changed frequently, leaving the coordinator position vacant from 2014 to 2016. During this
period, support was inconsistent with an administrative assistant and temporary special
projects director managing the program at various times.

In 2015, California’s Online Education Initiative (OEl) introduced Canvas as the common
Learning Management System (LMS) and launched the Course Exchange to support student
transfers. By 2016, most community colleges had adopted Canvas and were establishing
themselves in the CVC, but Cypress College lacked leadership in these decisions.

In 2016 the administration assigned DE to a new dean, Dr. Treisa Cassens. At this point
movement was made through cooperation with Academic Senate to establish roles for
management and faculty to address the growing distance education program. The 2017 ACCIC
accreditation self-study was written to also highlighted the need for improved DE planning.
This included the absence of a faculty coordinator and need for ongoing faculty participation in
decision-making. In response, Kathleen McAlister became the DE Coordinator in 2017, co-
authoring a Quality Focus Essay (QFE) with Treisa Cassens to address planning gaps. At this
time, with Academic Senate approval, a Distance Education Committee was formed to set
program goals and provide ongoing faculty guidance in DE program coordination and establish
shared governance for ongoing program improvements.

After an open call for a new LMS, where both BlackBoard and Canvas presented to the faculty,
the faculty as supported by administration, chose to move to Canvas as the campus established
and supported LMS. The pilot for Canvas was conducted in fall of 2017, and full
implementation began in spring of 2018. The new DE team (Kathleen McAlister, Nando Yiv,
Terry Gleason and Treisa Cassens) worked cooperatively with the DE committee and campus
faculty to accelerate this planning and implementation cycle. This included rebuilding faculty
training in the Canvas LMS system, setting up the Canvas environment to improving LMS
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functionality, and expanded technical support. At this point distance education course modality
enrollments grew significantly, from 15% pre-Canvas to 25-30%. Some delays occurred, but
decisions were made through shared governance with involvement from the Distance
Education Committee and Academic Senate.

Between 2018 and 2019, the team quickly aligned key objectives, prioritizing functionality and
support for distance education. They revamped faculty training for Canvas and streamlined
integrations and applications to enhance instruction and ensure compliance. During this time,
the DE Program also broadened LMS access and technical support across the campus, leading
to a significant surge in distance education FTES and enrollments. Several policies were
established during this period to support quality online instruction, ex: the Regular and
Substantive Instruction policy.

2019-2023 (During and Post Pandemic)

From 2019 to 2020, Cypress College’s Distance Education (DE) team played a critical role in the
rapid shift to online learning due to the COVID-19 pandemic. Nearly 550 instructors were
trained to teach online, all while college policies and guidance were developed for emergency
remote instruction, synchronous Zoom teaching, and adherence to updated Title 5 and ACCIC
regulations distinguishing distance education from correspondence courses. Faculty
coordinator responsibilities grew, with release time increasing from 60% to 80% to manage the
expanding scope of DE initiatives. The DE team also incorporated current regulations that were
published through the Department of Education concerning DE updates. The DE team created
faculty support resources, including guides, videos, professional development workshops, and
Canvas-based tools to ensure instructional continuity. Despite the challenges, the team
maintained and exponentially helped with the increase in online enrollments, reflecting a
broader statewide trend of explosive growth in distance education within the California
Community College system.

In 2020-2021, the DE team expanded Cypress College’s involvement in the California Virtual
Campus (CVC) by initiating the process for Cypress to join the CVC consortium. This included
establishing the Peer Online Course Review (POCR) process. After work with district, campus
and state teams the Cypress College was inducted as the 50th official CVC member in Fall 2023.
This led to increased collaborated between DE, Curriculum, and Senate, including updates to
policies, including revising Regular and Substantive Interaction (RSI) requirements and
streamlining the Distance Education Addendum in CurricUNET for all online and hybrid courses
to include zoom modalities. Even as in-person instruction resumed in 2021-2022, distance
education remained a central focus, with new policies for Canvas integrations, Open
Educational Resources (OER), and instructional design improvements. The college also secured
approval for a dedicated Instructional Designer and Distance Education Director, reflecting the
ongoing importance of multiple modalities for instruction and need for institutional support.
By 2022-2023, Cypress College had further expanded faculty training and quality initiatives,
updating the Online Teaching Training (OTT) program and implementing CidiLabs products

Cypress College Distance Education Plan 2024-2028 4



(DesignPLUS, UDOIT, and TidyUP) for improved course design. The Distance Education
Committee refined faculty support structures, incorporating DEIl-aligned curriculum practices
and integrating OER and ZTC into faculty resource sites. The DE team played a pivotal role in
accreditation preparations, curriculum review, and the statewide Zero Textbook (ZTC) and AB-
928 common course numbering initiatives. Throughout this period, Cypress College remained
aligned with statewide efforts to enhance online education access, equity, and quality,
solidifying its position as a leader in distance learning within the California Community College
system. Cypress College’s strength lies in its ability to respond to student needs, the excellent
abilities of its online faculty, and by remaining agile in responding to ongoing advancements in
educational and instructional technology.

The Distance Education team at Cypress College didn’t just survive the chaos of the COVID-19
shift to online learning—they thrived, pulling off what can only be described as an academic
miracle. With a tiny but mighty team, they trained all the Cypress College adjunct and full time
instructors (some who had never touched Canvas or had any online experience before), wrote
policies on the fly, and became the campus’s unofficial tech support for both the LMS and
technology as a whole, therapists, and cheerleaders all at once. They kept enrollments up,
secured Cypress College’s ticket into the CVC, and somehow managed to keep their sanity while
troubleshooting Zoom meltdowns and Canvas crises (ex: Amazon web servers crashing). Even
after the dust settled, they kept pushing forward—streamlining policies, integrating new tech,
and making sure faculty were equipped to deliver top-notch online education. Thanks to their
dedication, innovation, and sheer willpower, Cypress College not only survived the digital
revolution but has become a district leader in it, proving that a small but scrappy team can
change the course of instruction—one Pronto chat at a time.
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Introduction

This plan represents a revised and updated version of Cypress College’s third Distance
Education Plan (2017-2023). It documents objectives accomplished from 2017-2023, outlines
the current state of the program, and defines ongoing goals and objectives for 2024-2028.

While this plan forms the foundation for the Cypress College Distance Education Program, it is
designed to be a fluid document, and it is the intention of the Distance Education Committee
(DEC) that it be reviewed annually and revised as needed. Technology and online education
changes rapidly and the campus needs to be able to incorporate new pedagogy as appropriate,
while supporting best practices for student success. Many issues involving the enhancement of
a DE Program require consideration of the Academic Senate, Curriculum Committee, online
teaching faculty, students, and administration. The DEC will work in consultation with all
stakeholders to review and update the plan as needed.

The Distance Education Plan is part of the overall planning and budget process at Cypress
College. The ongoing goals for the Distance Education Plan and program planning are directly
linked to the Cypress College Educational Master Plan and the Strategic Plan.

The Distance Education Plan Development Process

The process for evaluating the Distance Education Plan requires the participation of Distance
Education staff, the Distance Education faculty, the Distance Education Committee, the
Academic Senate, the Planning and Budget Committee, and the President’s Advisory Cabinet.

Evaluating and updating the Distance Education Plan is a four-step process:

1. Planning: The current plan is presented at a Distance Education Committee meeting(s)
where participants determine plan sections to be deleted, updated, or added.
Suggestions for changes are noted and guide the writing of the new draft.

2. Writing: The Distance Education Coordinator prepares the first draft of the new plan
using the guidance provided by the Distance Education Committee and distance
education team. This first comprehensive draft is submitted to the Distance Education
Dean and DE Committee for review.

3. Review: The Distance Education Committee reviews the first draft, solicits feedback
from constituents and stakeholders, and makes recommendations for changes. The
Distance Education Coordinator prepares the final draft of the plan based on the
feedback collected during the review process.

4, Approval: The final draft is presented to the Distance Education Committee for approval
and then submitted for final approval to the Academic Senate, the Planning and Budget
Committee, and the President’s Advisory Cabinet.
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Distance Education in California

“The future belongs to those who learn more skills and combine them in creative ways.”
- Robert Greene
Enrollment Growth
The most recent edition of the State Chancellor’s Office Distance Education Report (2023)

indicates that distance education has grown steadily due to Covid and then the post-Covid
recovery era.

Student enrollment has drastically increased over the past few years during Covid but has
remained high overall. (See Table 1)

Table 1. Student Headcount in Distance Education versus Traditional Education Course
Sessions (Unduplicated Headcount)

Traditional e
Fiscal Year Distance Education Education of Total
Headcount

2013-14 687,935 2,256,020 2,943,955 23%
2014-15 [EYETH) 2,244 158 2,976,735 25%
2015-16 796,536 2,251,136 3,047,672 26%
2016-17 860,567 2,244 251 3,104,818 28%
2017-18 932,265 2,219,075 3,151,340 30%
2018-19 1,008,078 2,174,203 3,182,281 32%
2019-20 1,109,224 2,070,492 3,179,716 35%
2020-21 1,757,660 1,197,459 2,955,119 60%%
2021-22 1,655,785 1,079,034 2,734,819 61%
2022-23 1,565,073 1,345,081 2,910,154 54%

(California State Chancellor's Office, Distance Education Report 2023, Page 5)

These enrollments show a flip from traditional, face-to-face, modalities in 2020 to online and
hybrid formats. This trend stabilized slightly in 2021 but continues trending to multiple
modality demands in 2022-2023.

Total DE Course Sessions offered statewide (2017-2018 to 2022-2023)

Figure 2, Distance Education Course Sessions versus Traditional Education Course Sessions
(2017-18 to 2022-23), shows the prior modest increase, followed by the sharp increase induced
by the pandemic, and then the subsequent decline of distance education course sessions
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(69,441 for distance education sessions in 2017-18 to 186,260 distance education sessions in
2022-23).

Figure 2. Distance Education Course Sessions versus Traditional Education Course
Sessions

500k
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(California State Chancellor's Office, Distance Education Report 2023, Page 7)

As mentioned in past CC DE plans, the continuation of support for DE classes is fueled by
student demand. However, while there is continued support for online modalities, there is a
consistent need to be cognizant about the need for quality online pedagogy to ensure student
success. California Community College populations represent some of the most diverse in
terms of age, ethnicity, and abilities. The California Community College Chancelor’s Office
continues to support best practices through the work of the CVC. They also look at impacts and
overall success rates. Statewide students continue to be effective in all modalities.

CA Distance Education Students Overall Success Rates

Figure 5, Success Rate by Primary Course Modality (Fall 2006 - Fall 2022) demonstrates the
growth of overall student success rates in all modalities during the past years, the closing of
gaps during the initial impact of the pandemic, and the return to the prior pattern of success
rates before the pandemic occurred in fall 2019.

(California State Chancellor's Office, Distance Education Report 2023, Page 9)
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Figure 5. Success Rate by Primary Course Modality
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Cypress College ensures a quality and highly effective program though an essential mix of
support, training, and evaluation with a combination of approaches to ensure operations go
hand in hand with support. This includes the Online Teacher Training (OTT) course for all
faculty who want to teach in an online format. OTT covers the essentials of effective and
guality online course design using the Canvas learning management system. The campus
established a Peer Online Course Review (POCR) process where faculty work together to review
and update online courses for presentation, interaction, assessment and accessibility. In both
processes, equity and support for all learners is a foundational aspect to ensure student
support and success. These formalized processes are supported with ongoing on demand
technelegy training and services provided by the DE team.

Quality online pedagogy and course creation is supported with student success structures in
both the Canvas LMS and through web-based supports. The DE Department maintains the
Online Student Support Hub, a conveniently accessible resource (within Canvas) connecting
students to a variety of college services and supports. The campus has also instituted division
and departmental Canvas sites. These sites support students with a variety of subject specific
support such as access to subject area counselors, guided pathway plans and helpful links to
support students in their education at Cypress College. The Learning Resource Centers also
integrated 24/7 online tutoring into all Canvas course sites, while maintaining zoom tutorial
support in its four tutorial centers during operational hours. The campus web site helps to add
coverage for student services to support and help students to navigate their educational
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journey. This includes links to admissions and records, mental health resources and live staff
chat via Cranium Cafe.

Challenges to Distance Education
Distance education courses are required to maintain the same academic standards and
continuity of services as traditional in-person courses and face many of the same challenges,

especially as technology is increasingly infused in traditionally delivered instruction.

Cypress College follows recommendations in the State Chancellor’s 2023 Distance Education
Report and the Vision 2030 goals.

Of the issues confronting distance education listed in these reports, the following are the most
relevant to the direction of Cypress College Distance Education goals and objectives:

e Ongoing permanent funding, resources and support for the distance education program
and sizing of the program

o Federal regulatory compliance

¢ Faculty training, evaluation and quality course design

o Student completion, success and retention

¢ Academic integrity

e Access to student services

Distance Education at Cypress College

Following the COVID-19 pandemic, Distance Education has become an integral part of the
college’s mission and enrollment strategy. There is progressively less distinction between
traditional instruction and distance education as instructional technology is adopted
throughout the breadth of the college pedagogy and curriculum. The motivations (Howell,
Williams, & Lindsay, 2003) to adopt and expand distance education offerings are strong across
all levels of the college community.

o Institutional Motivation: The institutional and administrative motivators for
offering Distance Education classes include the efficient use of physical space and
the need to offer an alternative delivery method for those who cannot come to
campus. Special populations served by distance education include place-bound
students, students with families, young children or elderly care, working student,
international students, retired students, military students, and students with
disabilities. Students are increasingly wanting options that incorporate all types of
modalities and the DE program at Cypress College has been able to facilitate all
potential asynchronous, hybrid, and zoom options.

e Program Motivation: Cypress College programs have implemented distance
education for a variety of reasons: student demand for distance education options,
program survival in periods of low enrollment, student recruitment to the in-person
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program, competition with programs offered by other institutions, and efficient
physical space utilization.
e Student Motivation: Student reasons for taking Distance Education classes are

many:

©)
@)

(@]

@)
©)
©)

Increasing reliance on mobile devices for daily tasks

Need for flexible academic schedule to facilitate meeting work and family
responsibilities

24/7 online access to courses

Reduction of commuting time and transportation expenses

Opportunity for disabled students and working couples and single parents to
continue their education,

Opportunity to access courses and programs not offered at their local college.
Increased equity options in adaptability of online course content.

And more...

e Faculty Motivation: Faculty members decide to teach Distance Education courses
for a variety of reasons:

o

@)
©)
@)
©)

flexibility in work hours

opportunity for professional development in technical and pedagogical skills,
Program and course survival in periods of low enrollment

Ability to offer course in late start or accelerated time frame

enhancement of traditional instructional methods, such as transferring
curriculum development.

Overview of Distance Education at Cypress College

Distance Education at Cypress College, like other colleges in the state, had been predominantly
conducted using online asynchronous communication. However, with the COVID-19 pandemic,
the college has seen a rise in multiple modalities of instruction within Distance Education, i.e.
online synchronous, and hyflex. Distance Education at Cypress College still primarily refers to
online and partially online (hybrid) courses, although hyflex and synchronous web-based
(zoom) course delivery systems are also employed. (See Figure 5 in Distance Education Data for

DE Plan).

California Community Colleges State Chancellor’s Definition

The State Chancellor’s Office updated the definition of distance education in the California
Community Colleges 2023 Distance Education Report.

(a) "Distance education” means education that uses one or more of the technologies
listed below to deliver instruction to students who are separated from the instructor(s)
and to support regular and substantive interaction between the students and
instructor(s) either synchronously or asynchronously. Technologies that may be used to
offer distance education include:

(1) The internet;
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(2) One-way and two-way transmissions through open broadcast, closed circuit,
cable, microwave, broadband lines, fiber optics, satellite, or wireless
communications devices;

(3) Audio conference; or

(4) Other media used in a course in conjunction with any of the technologies
listed in paragraphs (1) through (3) of this subdivision.

(b) The definition of "distance education" does not include correspondence courses.

(c) "Accessible" means a person with a disability is afforded the opportunity to acquire
the same information, engage in the same interactions, and enjoy the same services as a
person without a disability in an equally effective and equally integrated manner, with
substantially equivalent ease of use. The person with a disability must be able to obtain
the information as fully, equally and independently as a person without a disability.
Although this might not result in identical ease of use compared to that of persons
without disabilities, it still must ensure equal opportunity to the educational benefits
and opportunities afforded by the technology and equal treatment in the use of such
technology.

Instruction provided as distance education is subject to the requirements of the
Americans with Disabilities Act (42 U.S.C. §12100 et seq.) and section 508 of the
Rehabilitation Act of 1973, as amended, (29 U.S.C. §794d). (Chancellor’s Office California
Community Colleges Academic Affairs Division Instructional Programs and Services,
2023)

Regular and Substantive Interaction
It is important to note that section 55204 of the Guidelines also include specific clarity in
defining regular and substantive interaction:

(a) Any portion of a course conducted through distance education includes regular and
substantive interaction between the instructor(s) and students, (and among students, if
described in the course outline of record or distance education addendum), either
synchronously or asynchronously, through group or individual meetings, orientation and review
sessions, supplemental seminar or study sessions, field trips, library workshops, telephone
contact, voice mail, e-mail, or other activities.

(b) “Substantive interaction” means engaging students in teaching, learning, and assessment,
consistent with the content under discussion, and also includes at least two of the following:

(1) Providing direct instruction;

(2) Assessing or providing feedback on a student's coursework;
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(3) Providing information or responding to questions about the content of a
course or competency;

(4) Facilitating a group discussion regarding the content of a course or
competency; or

(5) Other instructional activities approved by the institution's or program's
accrediting agency.

(c) Regular interaction between a student and instructor(s) is ensured by, prior to the student's
completion of a course or competency:

(1) Providing the opportunity for substantive interactions with the student on a
predictable and scheduled basis commensurate with the length of time and the
amount of content in the course or competency; and

(2) Monitoring the student's academic engagement and success and ensuring
that an instructor is responsible for promptly and proactively engaging in
substantive interaction with the student when needed on the basis of such
monitoring, or upon request by the student.

(d) Regular and substantive interaction is an academic and professional matter pursuant to
sections 53200 et seq.

(e) For purposes of calculating instructional time in the context of asynchronous distance
education, a week of instructional time is any week in which:

(1) The institution makes available the instructional materials, other resources,
and instructor support necessary for academic engagement and completion of
course objectives; and

(2) The institution expects enrolled students to perform educational activities
demonstrating academic engagement during the week.

The responsibility of district governing boards is revised to ensure substantive interaction
between instructors and students. Specifically, in Section 55204(a) “substantive interaction”
replaced “effective contact” and added details regarding what those interactions may be.
Section 55204(a) also adds specificity around “regular interaction” and introduces the
importance of “academic engagement”.

In 55204(a), replacing “effective contact” with “substantive interaction” resolved a
longstanding discrepancy between the federal and state regulations. “Substantive interaction"
is defined as engaging students in teaching, learning, and assessment, consistent with the
content under discussion, along with at least two of the options provided in section 55204(b)
(Updated Title 5 Regulations).

Local determinations about which interactions constitute substantive interactions and thus
comprise a distance education course provides faculty with the most flexibility when designing
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courses. 55204 (a) provides flexibility for the instructors to determine the appropriate level of
interaction between students based on the nature of the specific distance education course.
While interaction among students is not required for distance education by Federal Regulations
or Title 5, districts and colleges may already have or choose to establish local policies requiring
such. In general, institutions are strongly encouraged to create inclusive and engaging online
environments that empower learning and foster a sense of unconditional belonging and agency
for students. (Guidance for Distance Education Regulation Changes, 2023)

Accrediting Commission Definition
In addition to the California Title 5 Regulation, The Accrediting Commission for Community and
Junior Colleges (ACCIC) further updated their policy on Distance Education and on

Correspondence Education (2024). for accreditation purposes.

This policy reflects the federal regulatory requirements regarding distance education and
correspondence education in accordance with the following definitions.

Definition of Distance Education (34 C.F.R. § 600.2.)
Distance Education means:
(1) Education that uses one or more of the technologies listed in paragraphs 2(a) through (d) to
deliver instruction to students who are separated from the instructor(s) and to support regular
and substantive interaction between the students and the instructor(s), either synchronously or
asynchronously.
(2) The technologies may include:
a) the internet;
b) one-way and two-way transmissions through open broadcast, closed circuit,
cable, microwave, broadband lines, fiber optics, satellite, or wireless
communications devices;

c) audioconferencing; or

d) other media used in a course in conjunction with any of the technologies
listed in paragraphs (a) through (c).

(3) For purposes of this definition, an instructor is an individual responsible for delivering course

content and who meets the qualifications for instruction established by an institution's
accrediting agency.
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(4) For purposes of this definition, substantive interaction is engaging students in teaching,
learning, and assessment, consistent with the content under discussion, and also includes at
least two of the following—

a) Providing direct instruction;
b) Assessing or providing feedback on a student's coursework;

c¢) Providing information or responding to questions about the content of a
course or competency;

d) Facilitating a group discussion regarding the content of a course or
competency; or

e) Other instructional activities approved by the institution's or program's
accrediting agency.

(5) An institution ensures regular interaction between a student and an instructor or instructors
by, prior to the student's completion of a course or competency —

a) Providing the opportunity for substantive interactions with the student on a
predictable and regular basis commensurate with the length of time and the
amount of content in the course or competency; and

b) Monitoring the student's academic engagement and success and ensuring
that an instructor is responsible for promptly and proactively engaging in
substantive interaction with the student when needed on the basis of such
monitoring, or upon request by the student.

Definition of Correspondence Education (34 C.F.R. § 602.3.)

Correspondence education means:
(1) education provided through one or more courses by an institution under
which the institution provides instructional materials, by mail or electronic
transmission, including examinations on the materials, to students who are

separated from the instructor.

(2) interaction between the instructor(s) and the student is limited, is not regular
and substantive, and is primarily initiated by the student.

(3) If a course is part correspondence and part residential training, the Secretary
considers the course to be a correspondence course.
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(4) correspondence education is not distance education. (ACCIC. Policy on
Distance Education and on Correspondence Education, 2024).

New Review Protocol for Accreditation

Based on the new definitions stated above, the Accrediting Commission for Community and
Junior Colleges (ACCIC) updated new accreditation standards to align with federal and state
standards and definitions. The following represents the policy updates as well as new
accreditation standards. (The Accrediting Commission for Community and Junior Colleges
(ACCJC), Accreditation Handbook, November 2024 Edition).

The Commission’s Policy on Distance Education and on Correspondence Education (in
compliance with federal regulation 34 CFR § 602.3) specifies that all learning opportunities
provided by accredited institutions must have equivalent quality, accountability, and focus on
student outcomes, regardless of mode of delivery.

For distance education review, ACCIC’s developed new resources, a rubric, and protocol to
facilitate quality instruction in distance education, promote equitable student outcomes in the
modality, increase clarity of ACCJC and federal expectations for institutions undergoing
evaluation, and provide a consistent and objective approach.

Quality Continuum Rubric for Distance Education

The Quality Continuum Rubric for Distance Education supports institutions in the continuous
improvement process to increase the depth and quality of substantive and regular interaction
in distance education and promotes the achievement of equitable student success. It also
provides a framework for peer reviewers to provide constructive feedback to the institution on
areas where the college could improve or to validate highly developed practices in the Peer
Review Team Report in the context of Accreditation Standard 2.6.

Protocol for Distance Education Review

ACCJC’s Protocol for Distance Education Review provides general guidelines for institutions
preparing for distance education review, including instructions for selecting a sample of
courses. The protocol also provides the parameters for peer reviewers conducting the
evaluation.

Addendum to the Protocol for Distance Education Review: A Tool for Peer Reviewers During the
Evaluation Process

The Addendum to the Protocol for Distance Education Review should be used by peer review
teams to summarize their observations and findings in the sample of distance education
courses they reviewed to verify substantive and regular interaction.
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Application of State Definition of Distance Education at Cypress College

At Cypress College distance education is defined as instruction where students and faculty are
separated by distance and interact using a variety of technologies. These methods include
video, audio recordings, video conferencing, or another passive medium. Fully face-to-face
technology-enhanced courses are not distance education.

Cypress College has adopted (as approved by the Academic Senate and the Distance Education
Committee) the definitions developed jointly by the Distance Education and Education
Technology Advisory Committee and California Community Colleges Chancellor’s Office,
Educational Services and Support and presented in the Distance Education Guidelines, 2019,
(p13-15).

Regular and Substantive Interaction Policy
With the updates in the definition of Distance Education from both the CA State Chancellor’s

office as well as the Accrediting Commission, Cypress College adopted the current RSI Policy in
2023. (See Appendix C).

Curriculum Changes — DE Addendum

In response to changes made in section 55204 regarding updates to curriculum procedures,
Cypress College DE revised and updated the Distance Education Addendum to reflect changes
in language. The addendum was approved at the local senate in May 2023 (See Appendix B for
updated DE addendum).

Distance Education Modality Definitions

Currently, the Distance Education Guidelines recognize four types of online courses defined
below. The Cypress College Distance Education Program supports “Fully Online,” “Partially
Online,” “Hyflex,” and “Web Enhanced” courses.

Whenever an online, partially online, hyflex, or synchronous section requires an activity that
cannot be completed online or asynchronously, that requirement must be noted in the
schedule of classes.

Fully Online (FO): All instruction, assessment and activities are online.

e Fully Online (FO) (also known as “100% online”) — Instruction involving regular and
effective online interaction that takes place synchronously or asynchronously and is
supported by online materials and activities delivered through the college's learning
management system, and through the use of other required materials. All approved
instructional contact hours are delivered through these online interactions. Fully online
classes do not require in-person assessments or activities. If synchronous online
activities are required, the schedule of classes indicates dates and times.
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Partially Online (PO): Online instruction with scheduled on-campus meetings and/or
assessments.

¢ Partially Online (PO) (also known as “hybrid”) — Instruction involving regular and
effective online interaction for any portion of the approved contact hours that takes
place synchronously or asynchronously and is supported by materials and activities
delivered in person and online through the college's learning management system, and
through the use of other required materials. Any portion of a class that is delivered
online must follow a separate approval process. The approved online portion must meet
the regular and effective contact regulation. The schedule of classes indicates dates,
times and locations of the required in-person components.

HyFlex Course: Synchronous instruction (scheduled class meetings/assessments) that is
conducted simultaneously on campus and online using institutionally approved conferencing
applications (Zoom).

o HyFlex courses allow students the choice of attending scheduled class sessions in person
or online, thereby establishing greater parity in between non-DE and DE modalities.
Synchronous instruction of HyFlex courses occurs in classrooms equipped with
professional (and high-quality) audio and video equipment to better facilitate seamless,
two-way communication between on ground and online participants.

Web-Enhanced Course: In-person classes that offer students access to class materials and
resources online.

e Web enhanced courses may offer supplemental activities, homework activities, and
facilitate electronic submission of coursework and communication. Web enhanced
courses may not use Internet-based resources or activities to replace required on-
campus instruction or in-seat contact hours.

New Modality Definitions

The new modality definitions for Distance Education were adopted by 5C - California
Community Colleges Curriculum Committee to be included in the next version of the PCAH in
2025. Itis recommended that Cypress College amend its definitions to align with the following
proposed ones: (See Goals)

Online Asynchronous distance education courses are courses in which there are no scheduled
meetings, which include regular and substantive interaction between the instructor and the
student, and where students are required to complete class activities and assignments as
detailed in the course syllabus by logging into an online system, completing assignments and
submitting them to the instructor electronically within timelines specified in the syllabus.

Online Synchronous distance education courses are courses in which class meetings take place
on a predetermined schedule, which include regular and substantive interaction between the
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instructor and the student, and all students are required to attend class meetings and interact
with the instructor and other students through the use of live, interactive technology.

Hybrid course sections include any combination of in-person, synchronous online, and/or
asynchronous online instruction including regular and substantive interaction between the
instructor and the student. The class schedule specifies how students participate in each class
session.

Hyflex course sections include any combination of in-person, synchronous online, and/or
asynchronous online instruction including regular and substantive interaction between the
instructor and the student. Each student determines which modality to participate in for each
class session.

Distance Education Data

Enrollment Growth of Distance Education at Cypress College

The need for support and growth in distance education was reflected in the results of the
Distance Education Faculty Satisfaction Survey (2017) and the Cypress College Educational
Master Plan (2016-2026). The Master Plan summarized common themes of department
reports relative to distance education: “The appeal of online and hybrid courses to students has
increased greatly in the recent years, and many instructional departments noted their
concerted effort to offer more courses in online and hybrid formats. As a result, several
departments made mention of the need for distance education support (both technical and
instructional) for students and faculty” (227). The Master Plan identified distance education as
one of the college-wide initiatives having “broad implications for the future of the college”:

“The focus on Distance Education is evident not only in the instructional department
reports, but also at the state-level via the Online Education Initiative (OEIl). The college
will be focused on increasing online and hybrid course offerings as well as increasing the
support provided to both students and instructors with regard to distance education”
(238).

Analysis of the enroliment data in 2016-17 confirmed that although DE enroliments increased
steadily over the course of the program’s history, growth in DE FTES did not reflect the student
demand relative to the demand for traditional classes. While growth in distance education FTES
varied widely amongst the California community colleges, growth in DE FTES statewide (49.8%)
and at neighboring institutions (58.81%) substantially exceeded growth at Cypress College
(36.1%) in the five-year trend leading up to 2016-2017 (Institutional Planning and Research,
2017, Table 1)... and then the pandemic hit.

In the Spring of 2020, virtually all instruction (regardless of modality) was moved online in
response to “shelter in place” orders prompted by the rise of the global COVID-19 pandemic.
Over the next two years, Cypress College saw record numbers in DE enrollments as most
instruction remained exclusively online. While many classes have since returned to on-ground
instruction, classes offered in distance education modalities remain in high-demand by students
and tend to fill the quickest, thus reflecting a strong continuing preference for online
instruction post-pandemic.
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Table 1. Distance Education FTES Data from Neighboring Colleges, Five-Year Trend

FTES by Academic Year  2018-19 2019-20 2020-21 2021-22 2022-23 5-Year Trend

]

2,992.5 3,614.2 11,717.9 5,630.0 5,810.3 2,817.9 94.2%
5,442.3 4,936.0 4,674.0 3,815.3 3,860.0 -1,582.4 -29.1%
2,742.6 2,646.1 5,886.3 7,720.9 5,709.9 2,967.3 108.2%
2,316.4 2,631.5 6,500.0 5,195.1 4,210.6 1,894.3 81.8%

3,009.2 3,583.2 17,772.8  13,006.7 9,593.7 6,584.6 218.8%
1,248.2 1,266.6 8,253.1 9,046.0 3,862.3 2,614.1 209.4%
5,012.6 6,336.4 11,071.4  13,851.8 10,527.4 5,514.9 110.0%
22,763.7 25,0141  65,875.5 58,265.8 43,5743  20,810.6 91.4%
208,349.4 235,773.3 623,902.3 573,195.3 463,028.9 254,679.5 122.2%

Distance Education FTES from neighboring colleges, within 10 miles, also had similar changes
over time. When examining the seven nearest neighboring California Community Colleges, six
of these colleges also displayed increases in DE FTES ranging from an 81.8% increase to a
218.8% increase. Only one neighboring college displayed a decrease in DE FTES throughout the
five-year period, and this college is known for having distance education as its primary modality
for teaching, while all other nearby colleges offered predominately in-person offerings pre-
pandemic (see Table 1).

In addition to Cypress College joining the CVC, trends have been observed with regard to local
enrollments by modality. More specifically, prior to the COVID-19 pandemic, most sections
were offered through an in-person instructional method. However, we have now begun to offer
online (both synchronous and/or asynchronous) as well as an additional number of hybrid (both
synchronous and asynchronous) options for students to enroll in. For the 2023-24 academic
year, nearly half of the sections were offered in-person; however, over one-third were offered
asynchronously online alongside 16.6% being offered through an asynchronous hybrid modality
(see Figure 5).
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Figure 5. Course offerings by modality, six-year trend*

*Note. Spring 2020 course modalities were not re-coded with the newly offered course
modalities. In March 2020, the College switched to remote instruction mid-semester due to the
COVID-19 pandemic.

Growth of Online Teacher Training

Online Teacher Training (OTT) trends through the previous five academic years indicate a peak
in OTT trainings during the 2020-21 academic year. The number of instructors completing the
OTT trainings has since decreased on an annual basis but remains above pre-pandemic levels
(see Figure 1).

123

4 44
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Cypress College Distance Education Plan 2024-2028 21



Figure 1. Online teacher trainings by academic year, five-year trend

Through consistent updating and design of the Online Teacher training, DE has furthered the
previous DE Plan goals by integrating and highlighting Accessibility tools to support quality
design and alignment to the OEI rubric.

The Distance Education Faculty Survey was distributed to Cypress College faculty in Fall 2022.
The survey, open for a two-week period, received 150 responses. Questions related to DE
certification, resources, support, frequency of usage, program goals, and barriers.

Faculty were asked if they were certified to teach DE at Cypress College as well as how they
received their certification to teach DE. Most faculty who responded to the survey indicated
that they had their DE certification. Additionally, nearly 90% of faculty who responded to the
survey indicated that they received their certification by completing the Cypress College
certification training (see Figures 6 — 7).

3.2%

4.7% 8.0%

= Completed Cypress College certification training
(n=111)

= Completed @One 12-week certification course (n

= 10)
= Yes (n=142) =No(n=7) = Certified through the equivalency process (n = 4)
Figure 6. DE faculty survey: Are you Figure 7. DE faculty survey: How were you
certified to teach DE at Cypress College? certified to teach DE at Cypress College?

Survey participants were asked when they completed their DE training and the effectiveness of

the training that they participated in. Most faculty indicated receiving DE certification during
the COVID-19 pandemic. Nearly 90% of faculty indicated that the training was either effective
or very effective (see Figures 8 — 9).
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Figure 8. DE faculty survey: When did you
complete DE training at Cypress College?

Please rate the overall
effectiveness of the
training course you
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eligible to teach a DE

course at Cypress
College.
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Figure 9. DE faculty survey: Overall
effectiveness of DE training

Faculty who responded to the DE faculty survey indicated the most helpful aspects of the DE
training and how the training course could improve. Over half of the survey participants
characterized the information that they received about course structure and organization as
being the most helpful. Over one-third of faculty respondents indicated that the DE training
could improve by incorporating training for Canvas LTls (see Figures 10 — 11).

8.1% 41%

11 ‘\‘
' 52.0%

17.9%

m [nformation about course structure and
organization (n = 64)

= Information about LMS tools and LTls (n = 22)
= [nformation about accessibility (n = 22)
= Information about distance education pedagogy

(n=10)

Figure 10. DE faculty survey: What
information did you find most helpful in the
DE training course?
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Growth of Cypress College DE Statewide
cvC

Cypress College became a part of the California Virtual Campus (CVC) during the 2023-24
academic year. As part of the CVC, Cypress College students have the opportunity to enroll in
classes offered at other colleges, and students from across California had the ability to enroll in
Cypress College classes that were offered online. The number of Cypress College students
taking CVC classes at other colleges has increased from 2021-22 to the 2023-24 academic year.
Additionally, in 2023-24, 49 students enrolled in Cypress College classes through the CVC (see
Figures 3 —4).

56

32

0 0 0
® ®
2018-19 2019-20 2020-21 2021-22 2022-23 2023-24

Figure 3. Cypress College students enrolled in CVC courses, five-year trend

49
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o o > o
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Figure 4. Students enrolled in Cypress College CVC courses, five-year trend
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When examining the 49 courses that students enrolled in through the CVC in the 2023-24
academic year, trends emerged. Students most commonly enrolled in ETHS 150 C (n =7) or
ENGL 239 C (n = 3) alongside a variety of other accounting, counseling, geology, kinesiology,
linguistics, and physics courses (see Table 1).

Table 1. Students enrolled in Cypress College CVC courses, by course improved.

Course Enrollment %
ETHS 150 C - Introduction to Chicana-o-x Studies 7 14.3%
ENGL 239 C - Survey - Children's Literature 3 6.1%
ACCT 101 C - Financial Accounting 2 4.1%
ACCT 102 C - Managerial Accounting 2 4.1%
COUN 140 C - Educational Planning 2 4.1%
GEOL 101 C - Physical Geology Laboratory 2 4.1%
GEOL 130 C - Introduction to Oceanography 2 4.1%
KIN 248 C - Psychology of Sport 2 4.1%
LING 101 C - Introduction to Language 2 4.1%
PHS 284 C - Contemporary Personal Health 2 4.1%
All Other Courses 23 46.9%
Total 49 100.0%

Peer Online Course Review (POCR)

The Peer Online Course Review (POCR) process was initiated during Summer 2023.
Milestones have been achieved during each subsequent semester. These milestones include
the first badge completed in a history department course as well as additional meetings, POCR
Canvas shell assignments, and information requests from faculty across the campus (see
Figure 2). While still in its infancy, continuation of the POCR process is both relevant to course
quality and student success. A 2017 study by the RP Group found that “quality-reviewed”
courses increased student success rates of 4.9% above the statewide average, and a 2022
study by Chaffey College revealed a 12% increase in course success rates after POCR
alignment, with the greatest improvements were among Black, Asian, male, and 25-29 year old
students. In this same way, POCR alignment has the potential to bridge the equity gaps we
have at Cypress as well as address the need to enhance quality course design and regular and
substantive interactions.
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«Became a POCR Certified Campus
«Received authorization to badge our own courses

*POCR Team approved by Academic Senate
«Cypress College became 50th college on CVC
<1 POCR badge completed (History)

«Introductory meeting with DE/POCR team to review
courses (n=9)
<English (n = 2)
*Geology (n=2)
«Chemistry (n=1)
*ESL (n=1)
«Hotel, Restaurant & Culinary Arts (n = 1)
<History (n=1)
sLinguistics(n=1)
*Faculty requested information, participated in POCR

and attended workshops (n = 47)

Canvas shell assignments in preparation for review,/

Figure 2. Peer Online Course Review Timeline
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Student Success Rates

Success rates in distance education provide consideration regarding the impact of the delivery
of instructional content on educational outcomes. A comparison of student success rates from
fall 2006 to fall 2022 demonstrates that student success in all modalities has improved, but the
large success gaps between in-person and distance education modalities has significantly
closed. The success rate between in-person courses in Fall 2006 was 14% higher than both
synchronous and asynchronous course success that same semester. The spring 2020 semester
saw the highest level of student success for all modalities; however,

it must be noted that this semester allowed an authorization of course withdrawals and
correction of non-passing grades emergency withdrawal (EW) notation for students. By fall
2022 following the pandemic, success rates between modalities had traditional in-person
courses only exceeding distance education success rates by 3% for asynchronous Online
courses and by 6% for online synchronous course modalities.

Figure 5, Success Rate by Primary Course Modality (fall 2006 - fall 2022) demonstrates the
growth of overall student success rates in all modalities during the past years, the closing of
gaps during the initial impact of the pandemic, and the return to the prior pattern of success
rates before the pandemic occurred in fall 2019.

Figure 5. Success Rate by Primary Course Modality

| | | | | | | | | | | | 1
Faill Fall Fall Fall Fall Spring Fall Spring Fall Spring Fall Spring Fall
2006 2009 2012 2015 2018 2019 2019 2020 2020 2021 2021 2022

midm |n Person will= Asynchronous Online * Synchronous Online

Success and retention rates are also examined by modality and academic year to determine
trends. Success and retention rates have remained fairly stable overall, throughout the previous
five academic years; however, variation is displayed when examining the individual modalities.

More specifically, success and retention rates for asynchronous hybrid courses have decreased
compared to pre-pandemic levels. Success and retention rates for online courses
(asynchronous, synchronous, and both asynchronous and synchronous) have remained similar
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to the college-wide averages. Success and retention rates for in-person course offerings have
remained stable (see Tables 2 — 3).

Success and retention rates are also regularly analyzed and disaggregated by ethnicity and
modality to determine trends by racial and ethnic demographics. Gaps in success rates emerged
when examining students by ethnicity and instructional modalities. Black or African American
students typically displayed lower success and retention rates when disaggregating by
instructional modality, indicating a need for additional support for this student group when
navigating DE resources. Filipino students, in contrast, displayed the highest success and
retention rates, when disaggregated by instructional modality (see Tables 4 — 5).

Table 1. Success Rates by Modality, Six-year Trend

MODALITY 2018-19 2019-20 2020-21 2021-22 2022-23 2023-24
HYBRID -
ASYNCHRONOUS 7,794 | 75.0% @ 8,849 | 74.4% | 5,251 | 78.6% | 4,059 | 66.5% | 13,308 | 63.2% | 14,204 | 66.9%
SYN'-(IIYHBRRCI)[I)\I.OUS 0 = 0 = 530 93.6% | 1,239  79.8% 125 56.8% 386 53.1%
IN-PERSON 71,119 | 73.1% | 70,485 | 72.5% | 34,961 @ 72.6% | 12,169 | 75.8% | 32,740 | 74.2% | 34,959 | 74.4%
ONLINE -
ASYNCHRONOUS 11,412 | 72.0% | 13,345 73.6% @ 20,608 @ 75.1% | 21,791 @ 73.5% @ 24,973 | 69.5% | 29,911 72.1%
SYNOC'I“-III-!Ig:(-)US 0 - 0 - 18,123 | 72.3% | 25,015 | 72.4% | 3,632 | 73.6% | 3,022 | 75.0%
ONLINE -
ASYNCHRONOUS & 0 = 0 = 7,158 | 73.1% | 12,601 | 70.0% 3,100 | 78.7% | 2,839 | 79.7%
SYNCHRONOUS
TOTAL 90,325 | 73.1% | 92,679 @ 72.8% | 86,631 | 73.7% | 76,874 | 72.7% | 77,878 | 70.9% | 85,321 | 72.5%

Table 2. Success Rates by Ethnicity and Modality, 2018-19 through 2023-24

Ethnicit Hybrid - Hybrid - In-Person Online - Online - Online -
y Asynchrono Synchronous Asynchronous Synchronous Asynchrono
us us &
Synchronou
s
n % n % n % n % n % n %
Asian 9,361 79.2 535 84.1% | 35007 | 822 | 19,569 | 84.8% | 10,44 | 83.2% | 5,723 82.8%
% % 4
Black or 1,496 58.7 94 713% | 6,806 @ 672 | 4958 @ 61.4% | 1,747 @ 63.9% 1,010 68.2%
African % %
American
Filipino 754 76.8 44 90.9% | 4,528 | 80.6 | 1,853 | 80.9% 874 | 81.2% | 572 79.2%
% %
Latinx 23,130 63.9 950 | 74.4% | 92,687 @ 689 @ 54,880 @ 68.4% 24,37 | 67.5% | 12,28 67.8%
% % 0 3
Multiethn 4,940 69.8 194 | 79.4% | 18333 | 76.1 | 12,164 | 76.1% | 5231 | 752% | 2,763 76.3%
ic % %
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Ethnicit Hybrid - Hybrid - In-Person Online - Online - Online -

y Asynchrono Synchronous Asynchronous Synchronous Asynchrono
us us &
Synchronou
s
n % n % n % n % n % n %
Native 58 62.1 4 100.0 269 75.1 176 65.9% 63 66.7% 36 66.7%
American % % %
Pacific 135 58.5 11 63.6% 677 65.9 444 59.5% 214 | 67.8% 90 68.9%
Islander % %
White 5,042 71.3 432 74.1% | 23,972  76.8 | 15070 @ 71.7% | 6,278 @ 745% 2,890 73.3%
Non- % %
Hispanic
Unknown 755 69.4 16 75.0% | 3,035 | 709 | 1,514 | 71.3% 571 69.4% 331 69.2%
% %
Total 45,671 68.6 = 2,280 @ 77.2% 18531 @ 73.4 110,62 725% | 49,79 | 72.6% = 25,69 73.0%
% 4 % 8 2 8

Student Retention Rates

Couldn’t find DE Retention Rates for State in 2023 report.

Table 3. Retention Rates by Modality, Six-year Trend

MODALITY 2018-19 2020-21 2021-22 2022-23 2023-24
N % N % N % N % N % N %
HYBRID - 7,794 | 85.5% | 8,849 | 81.6% & 5,251 | 84.7% | 4,059 | 76.9% | 13,308 | 78.9% | 14,204 | 81.6%
ASYNCHRONOUS
HYBRID - 0 = 0 530 96.4% | 1,239  84.7% 125 70.4% 386 71.2%
SYNCHRONOUS
IN-PERSON 71,119 | 85.6% | 70,485 @ 82.7% | 34,961 | 83.6% | 12,169 | 85.4% | 32,740 | 87.9% | 34,959 | 87.6%
ONLINE - 11,412 | 84.9% | 13,345 83.1% | 20,608 85.4% @ 21,791 @ 86.1% | 24,973 @ 84.9% @ 29,911 87.0%
ASYNCHRONOUS
ONLINE - 0 - 0 - 18,123 | 83.4% | 25,015 | 85.8% | 3,632 | 87.9% | 3,022 | 89.2%
SYNCHRONOUS
ONLINE - 0 = 0 = 7,158 | 83.1% | 12,601 @ 82.5% 3,100 | 88.2% & 2,839 | 89.4%
ASYNCHRONOUS &
SYNCHRONOUS
TOTAL 90,325 | 85.5% | 92,679 @ 82.6% | 86,631 | 84.1% | 76,874 | 84.8% | 77,878 | 85.3% | 85,321 | 86.4%

Table 4. Retention Rates by Ethnicity and Modality, 2018-19 through 2023-24
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Ethnicity Hybrid - Hybrid - In-Person Online - Online - Online -
Asynchronous Synchronous Asynchronous Synchronous Asynchronous
&
Synchronous
n % n % n % n % n % n %

Asian 9,361 | 882% | 535 | 90.8% | 35007 | 91.8% | 19,569 | 92.6% | 10,444 @ 93.5% | 5723 | 92.7%

Black or 1,496 | 76.0% 94 84.0% 6,806 | 85.8% 4,958 | 825% | 1,747 | 84.9% 1,010 | 86.1%

African

American

Filipino 754 86.5% 44 97.7% 4,528 | 93.2% | 1,853 | 91.4% | 874 | 93.2% 572 92.7%

Latinx 23,130  80.6% | 950 @ 88.0% | 92,687 | 87.3% 54,880 @ 86.0% | 24,370 88.4% 12,283 @ 86.7%

Multiethnic 4,940 | 82.7% | 194 | 90.7% | 18,333 | 89.3% | 12,164 | 88.6% | 5231 | 90.1% | 2,763 | 90.3%

Native 58 84.5% 4 100.0% 269 88.5% 176 85.2% 63 90.5% 36 91.7%

American

Pacific 135 77.0% 11 63.6% 677 84.2% 444 80.2% | 214 | 841% 90 85.6%

Islander

White Non- 5042 | 842% | 432 | 854% | 23,972  89.6% 15070 @ 86.2% | 6278  83.8% 2,890 | 88.5%

Hispanic

Unknown 755 84.9% 16 87.5% 3,035 | 88.0% | 1,514 | 87.2% | 571 | 87.7% 331 88.5%

Total 45,671 82.8% | 2,280 88.3% 185,314 | 88.7% @ 110,628 87.4% | 49,792 89.6% @ 25,698 88.8%

Canvas Data

Data from canvas indicated an increase in the number of courses, teachers, and students when
comparing the 2023-24 academic year to 2018-19. No decreases were observed within the six-
year timeframe examined. The most drastic increases were observed with regard to the
number of courses and teachers (see Table 8).

Table 8. Canvas Analytics, Six-Year Trend

ANALYTICS 2018-19  2019-20 2020-21  2021-22  2022-23  2023-24 # %
CHANGE CHANGE
COURSES 2,349 2,898 3,179 3,151 3,207 3,168 819 34.9%
TEACHERS* 1,097 1,312 1,404 1,396 1,331 1,399 302 27.5%
STUDENTS* 29,173 30,657 31,787 28,276 28,458 30,463 1,290 4.4%

*Note. The counts of teachers and students are duplicated each semester and do not reflect
the number of unduplicated instructors or students for that academic year.

The top 10 user access tokens were examined for all third-party applications authorized to use
Canvas from 2018-19 through March 2024. Most usage, outside of the Canvas website, was
through Canvas for iOS, Inst-FS, and Canvas for Android (see Table 9).

Table 9. Top 10 Canvas User Access Tokens, 2018-19 through March 2024
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# User Access Tokens n %

1 Canvas for iOS 91,868 42.6%
2 Inst-FS (Production) 63,326 29.4%
3 Canvas for Android 21,637 10.0%
4 Rollcall 16,361 7.6%
5 Office365 Prod lad 11,925 5.5%
6 Cranium Cafe 4,447 2.1%
7 Canvas Teacher for 10S 1,409 0.7%
8 Commons 802 0.4%
9 McGraw-Hill Campus 660 0.3%
10 CypressZoom 648 0.3%

All Others 2,603 1.2%

Total 215,686 100.0%

Canvas courses with and without activity were examined for the previous five academic years.
In 2018-19, 56.9% of the total courses in Canvas had course activity. However, in 2023-24, the
percentage of courses with course activity had increased to 97.2% (see Table 10).

Table 10. Canvas Courses with Course Activity, Six-year Trend

Academic Year Courses with Activity Courses without Activity Total Courses

2018-19 1,337 56.9% 1,012 43.1% 2,349
2019-20 2,713 93.6% 185 6.4% 2,898
2020-21 2,996 94.2% 183 5.8% 3,179
2021-22 2,853 90.5% 298 9.5% 3,151
2022-23 2,943 91.8% 264 8.2% 3,207
2023-24 3,168 97.2% 92 2.8% 3,260

Canvas interactions were examined by page and category. In the 2023-24 academic year, the
areas with the most interactions in Canvas included course home, files, and modules. The most
heavily interacted with areas on Canvas went from having thousands of interactions in 2018-19
to having millions of interactions in 2023-24 (see Table 11).

Table 11. Canvas Course Interactions and Pageviews by Area, Six-year Trend
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Program Planning for Retention and Success

While the data shows that student success rates in traditional lecture courses remains slightly
higher than in distance education courses at Cypress College and across the state, significant
improvement has been made in recent years. The continued disparity can be attributed to a
number of causes which are addressed in the Distance Education Plan objectives.

Withdrawal from courses, rather than a lack of success, appears to be one key issue in the
disparity of student performance found between traditional lecture and distance education
courses. There are many reasons that retention remains a challenge for distance education,
including student personal and professional issues and lack of access to student services:
“...distance education students may tend to have more personal and professional obligations . .
.which might cause them to drop the class at higher rates than others. In addition, many
campuses cannot yet deliver the same quality of support services to online and offsite students
as they do for students on—campus.” (Steenhausen, et al., 2010, p. 12-13).

The plan also includes objectives to promote student “persistence.” Persistence refers to “’the
ability of a student to complete online courses despite obstacles or adverse circumstances.””
(Distance Education Report, 2017, pg. 52). In “Factors Associated with Student Persistence in an
Online Program of Study: A Review of the Literature,” Carolyn Hart identifies factors
contributing to student persistence which include “satisfaction with online learning,” “a sense
of belonging to a learning community,” and “increased communication with the instructor.”
Research has demonstrated that “the relationship between the faculty member and the
student is a primary factor in improving retention and the success of the student” in distance
education courses (pg. 53). Regular and substantive interaction (RSI) (between students and
with the instructor) contributes to student satisfaction with online learning and is critical for
persistence. This is supported by the results of the Cypress College “Student Satisfaction
Survey” (2022). Over 80% of students expressed that regular and substantive interaction,
including an online orientation, discussion boards, peer reviews, and group activities in online
courses is a critical component to critical thinking, learning and student satisfaction. Students
value timely feedback, instructor responsiveness, and student-student interactions in
discussions.

Reports from the State Chancellor’s Office, the ITC, and Educause also emphasize the
importance of faculty training and quality course design to student success and retention. The
Distance Education Report concludes that the training of faculty and quality design of courses
are key to improving student success rates and closing the equity gap in distance education
courses (p. 5-6). Similarly, the ITC 2019 Annual Survey outlines the emerging practices for
improving persistence and completion rates for distance education students, which include the
implementation of course design standards and provision of enhanced faculty training (Lokken,

pg. 31).
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The Educause Horizon Report stresses the importance of instructional design to all learning
modalities and suggests that educators must “rethink the practice of teaching.” The report
cites the need for student-centered course design which promotes engagement:

The redesign of courses and programs to take advantage of digital tools enables
instructors to evaluate their teaching practices and use student-centered approaches to
facilitate learning. Professional development supporting the use of digital tools has
evolved into collaborations with instructional design teams and other professionals in
the learning science field, accelerating the application of new teaching practices.
Without sufficient access to sustained support and the tools and resources essential in
the design of a student-centered environment, instructors are challenged to create
these experiences on their own (emphasis mine, pg. 19).

The Report also reflects on the importance of instructional design for accessibility and student
equity: “Knowledge of learning design includes design-thinking approaches to course content

and engaging activities, as well as applying principles of universal design to develop content in
multiple modalities to ensure access for all students” (pg. 15).

In order to improve student success and retention, the Distance Education Committee
identified the following focus areas:

promote broad alignment with the CVC-OEI course quality rubric; including
changing and adapting when CVC updates the rubric

continuously evaluate and update as needed the Online Teacher Training to ensure
emphasis on design tools and pedagogy promoting Regular and Substantive
Interaction (RSI) and student engagement;

promote quality course design by continued participation in the Peer Online Course
Review (POCR) program;

promote equity-minded practices such as the development of courses with Open
Educational Resources (OER) and Zero Textbook Cost (ZTC);

gather information about Als impact and potential applications for DE
communicate regularly with campus and district-wide groups including Student
Services deans and departments, Academic Computing, District Technology, and
Professional Development to improve distance education students’ access to
student services;

communicate best practices for improvement in distance education success and
retention through workshops, training and retraining, and dissemination of
materials and information;

develop, promote, and subsidize professional development opportunities for
distance education faculty;

improve the student experience in distance education courses by providing
educational materials including an orientation, help guides, and technical support

update the distance education faculty handbook;
promote regular and substantive interaction (RSI) to comply with new ACC]C
accreditation rubric;
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e hire an instructional designer to assist faculty with course design and accessibility.

Cypress College Support for Distance Education

According to the 2023-2024 Instructional Program Review for Distance Education, “Distance
Education Program is an essential program that touches all aspects of the college. Itis
fundamentally necessary that it be well-funded, well-staffed, and appreciated for the vital role
it plays” (Page 36). This requires technical stability, personnel, and assurance of yearly funding
to remain effective. Distance education delivery infrastructure stability is minimally contingent
upon appropriate funding allocation, assignment of sufficient personnel to manage the
program and the technological infrastructure, stable course management system access and
server storage space, and continual on-call monitoring of all technical systems related to online
program delivery.

Budget

Independent budget unit designation is necessary for the Distance Education Program to
guarantee sustainable program quality. Full independent budget unit designation will afford the
program permanent funding, as opposed to the blend of line item and one-time funding upon
which much of the program currently relies.

e Line-ltem Designation: The DE Coordinator and Distance Learning Assistant, positions
have been given a line-item designation in the general fund budget. These positions
require only the expenditure of adjunct replacement costs, as faculty members on
release time staff the DE Faculty position.

e One Time Priority Funding: The priority one-time funding process provides monies for
Instructional Designer and Distance Education Director positions, supplies, conference
and travel, equipment, LMS integrations (oftentimes referred to as LTls), and the course
management system licensing/hosting and Banner™ integration. DE also utilizes Lotto
monies. regular line items in the general fund for many of these items are an extremely
high need to ensure the continuity of services and positions that support and advance
the goals outlined in this program plan as well as others.

Staffing
Cypress College provides the following staff for Distance Education:

¢ Administrative Support: A Distance Education Dean is assigned to oversee the program.
e Program Staffing:

e 1 part-time Distance Education Coordinator (80%)
¢ 1 full-time Director, Distance Education

e 1 full-time Instructional Designer

¢ 1 full-time Distance Learning Assistant
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Distance Education and Academic Senate

The Education Code recognizes the right of academic senates to assume primary responsibility
for making recommendations in the areas of curriculum and academic standards (California
Code of Regulations Title 5. Education Division 6. California Community Colleges Chapter 4.
Employees Subchapter 2. Certificated Positions Article 2. Academic Senates § 53200.
Definitions. 5 CA ADC § 53200, 2009). California Code of Regulations Title 5 further defines
these areas to include "...curriculum, ... standards or policies regarding student preparation and
success, ... policies for faculty professional development activities, ... (and) processes for
program review." This Distance Education Plan recognizes the role of the Academic Senate in
these areas; the DEC works with the Academic Senate to ensure that goals, objectives, and final
outcomes in these matters receive the Senate's approval.

Distance Education and NOCCCD District Information Services

The NOCCCD Information Services (IS) works with Distance Education at Cypress College on the
automatic course management system enrollments (Snapshot).

Snapshot™

Snapshot™ is a process that extracts data from the District Banner system to enable the
automatic enrollment of faculty and students for Cypress College Distance Education course
sites. A member of the District Information Services staff is responsible for maintaining,
revising, and updating the District’s production program (PROD), which creates data files using
Banner information. Those files are posted on a District FTP server and read by the Snapshot
program several times daily. The Distance Education Project Manager works directly with the IS
staff member on security procedures and to monitor, diagnose, and troubleshoot Banner
integration errors.

Mission & Program Outcomes

The Cypress College Distance Education Program is committed to working with the Curriculum
Committee, Academic Senate, the Instructional Program Review Committee, Academic
Computing, administration, and other institutional stakeholders to promote student learning
and success at a distance, and to serve the distance education needs of our diverse student
body by providing high—quality student instruction, services, and support through a variety of
delivery methods.

Program Level Outcomes

The Distance Education program level-learning outcomes address student technical
competency and academic support awareness:
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1. Distance Education students will use the basic features of the Cypress College LMS at a
proficiency level sufficient to access course materials and complete course assignments
and assessments.

2. Distance Education students will access academic and support services through direct
links available on Cypress College LMS course sites, the Cypress College Canvas Student
Support Hub, or template pages created by Distance Education for faculty use.

A Note on Course Level Student Learning Outcomes (SLOs)

Cypress College instructional programs incorporate student learning outcomes into each course
during the curriculum approval process. Distance Education course SLO assessment occurs as
part of a Cypress College department’s established course level SLO assessment process. The
process of instructional assessment is not part of the Distance Education program review or this
plan.

Program Review

Measuring the effectiveness of an institution’s delivery methods and evaluating student
learning is essential to student success. Understanding what is working and why it is working is
just as important as understanding what is not working and why it is not working. The Distance
Education Program accomplishes this through the Cypress College Program Review process.

Results of the student and faculty surveys conducted in 2022-2023 are cited throughout this
plan, and they form the basis of the goals and objectives outlined in the next section.

Distance Education Faculty Survey

The Distance Education Faculty Survey was distributed to Cypress College faculty in Fall 2022.
The survey, open for a two-week period, received 150 responses. Questions related to DE
certification, resources, support, frequency of usage, program goals, and barriers.

Faculty indicated the frequency in which they used DE resources. Survey participants indicated
most frequently using resources from DE staff and the DE Canvas faculty resource website.
Additionally, most faculty rated the faculty support provided by the DE program as being
excellent or good. Faculty also strongly agreed or agreed that the DE program provided support
for successful DE instruction (see Figures 12 — 14).
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DE Staff (n = 111)

DE Plan (n = 107)

DE Online Teacher Training Course (n = 110)
DE Handbook (n = 108) %

DE Committee Meetings (n = 110)

DE Committee Meeting Minutes (n = 110)

DE Canvas Faculty Resources Site (n = 111)

CVC-OEI Course Quality Rubric (n = 109)
mNever mRarely mOccasionally mFrequently

Figure 12. DE faculty survey: Please rate the frequency in which you use the following DE
resources

(o]
Overall quality of Distance Education faculty 4'QA)_
support (n = 102)
4.8%
DE staff helpfulness (n = 104) 679525107635
2.9%
DE staff knowledge (n = 103) [Si89sNN2EI206NNG3H v

3.1%
Quality of materials (n = 96)

Clarity of procedures for requesting assistance (n
=99)
Timeliness of response to your request(s) (n =
102)

Hours of availability for faculty support (n = 99) SHIZEAYIINSOYANNN43:40

B Poor mFair mGood mExcellent

Figure 13. DE faculty survey: Please rate the faculty support provided by the DE program
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2.8%

Rate the extent to which you agree that the DE
program provides support and services necessary?2.
to faculty for successful DE instruction (n = 108)

m Strongly disagree mDisagree mNeutral mAgree m Strongly agree

Figure 14. DE faculty survey: The DE program provides support and services necessary to
faculty for successful DE instruction

Faculty also indicated the frequency in which they used Canvas applications and integrations.
The faculty who responded to the survey indicated most frequently using Ally, Canvas Studio,
and Turnitin.com (see Figure 15).

Turnitin.com (n = 112)
Testbank (n = 111)
Respondus 4.0 (n = 110)
Pronto (n = 112)

Proctorio (n = 112)
PlayPosit (n = 110)
Lockdown Browser / Respondus (n = 111)
Labster (n = 108)

Films on Demand (n = 111)
Canvas Studio (n = 112)
Ally (n=111)

o
(=)

S

mNever mRarely mQOccasionally mFrequently

Figure 15. DE faculty survey: Frequency of usage for Canvas applications and integrations
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Most faculty indicated that they had confidence in the accessibility of their course materials.
With regard to additional support needed, nearly half of the survey participants indicated they
needed instructional design support (see Figures 16 —17).

9.3%

15.7%“

Rate your confidence
in the accessibility of
your course materials™

(n =108) = |nstructional design support (n = 49)
= Professional development opportunities (n
=32)
= Accessibility support (n = 17)
m Not confident m Confident m Very confident = Peer mentoring (n = 10)
Figure 16. DE faculty survey: Rate your Figure 17. DE faculty survey: What additional

confidence in the accessibility of your course | type of support would be most helpful to you?
materials

To conclude the survey, participants indicated the importance of the DE program goals as well
as the barriers to developing OER courses. Most faculty indicated the DE program goals as being
important or very important. Qver half of the faculty survey participants indicated /ack of time
as the largest barrier to developing OER courses (see Figure 18 —19).
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DE program goal to
develop OER courses
at Cypress College (n

=97)

DE program goal of
developing online
degrees at Cypress
College (n = 107)

DE program goal to
become a consortium
college and establish 1

cross-enroliment in

the CVC (n = 100)

[N
I I

m Not important m Important m Very important

Figure 18. DE faculty survey: Rate the
importance of the DE program goals

Distance Education Student Survey

830, . 7-3%

% 4
119A".sos%

22. 0°/
= | ack of time (n = 55)
= Quality of OER materials (n = 24)
= I_n?gi)lity to locate/access OER materials (n

= Lack of faculty interest (n = 9)

= Accessibility concerns (n = 8)

Figure 19. DE faculty survey: What are the
barriers to developing OER courses?

The Office of Institutional Research and Planning distributed the Distance Education Student
Survey to students enrolled in distance education, hybrid and online, courses during the Fall
2022 semester. During the two-week time period for the survey, 193 students responded.
Questions related to the DE course orientations, the importance of various aspects of DE,
assistive technology, discussion boards, and satisfaction.

When asked about orientation, over half of the student survey participants indicated that their
instructor(s) had an online orientation. Of these students, half indicated that the orientation
was required, while the other half indicated that it was voluntary (see Figure 20 — 21).

= Yes, through the class site (n = 66)
= Yes, through the DE website (n = 52)

= No (n =39)
= Don't know (n = 31)

= Required (n = 60) = Voluntary (n =57)
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Figure 20. DE student survey: Did your Figure 21. DE student survey: Was the
instructor(s) have an online orientation in orientation required or voluntary?
your distance education class(es)?

Most students felt either very satisfied or neutral about their online orientation. Over three-
fourths of students indicated that their DE class included a link to student services in the course
navigation.

4.8%

4.3% 11.1%

How satisfied were you
with the orientation? (n =8
117)

m Very dissatisfied

= Somewhat dissatisfied

m Neutral

m Somewhat satisfied = Yes (n = 146) = Don't know (n = 33)
m Very satisfied =No (n=29)

Figure 22. DE student survey: How satisfied Figure 23. DE student survey: Did your
were you with the orientation? classes include a link to Cypress College
“Student Services” in the Canvas course
navigation menu?

Students indicated the importance of various aspects, in relation to them enrolling in DE
courses. Students most commonly indicated the importance of DE being convenient with their
work schedule and childcare, having success in previous DE classes, as well as having an interest
in classes offered through DE modality and preferring the method of instruction. In contrast,
students least commonly indicated the importance of taking DE because on-campus sections
were full, having a disability, or classes not being scheduled in-person (see Figure 24).
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Distance Education was convenient with my work 23%_
schedule (n =177)

| had success with a previous distance education class 157%’9%—
(n=179)
Distance Education was convenient with my child-care 83%—
schedule (n = 108)
3.9%
I had a personal interest in the subject (n = 181) 2 8% 22NN NS0
) . . 4.4%
| prefer this method of instruction (n = 184) G286 2SN OI67 4216 %mmmmm
6.9%

Distance Education would improve my job skills or 48% | 254% " 197%  434%
expand my job opportunities (n = 173)

| was unable to come to campus (n = 160) (IS5 /SEOE NS NN 23 o

0,
The instructor's reputation (n = 176)2 B I A6 A2 6 Y
| thought a distance education class would be more _

varied and interesting (n = 170)
The class was not scheduled in a classroom setting (n MB12% 13.2% " 382% 1 181%  17.4%
= 144)

| have a disability that makes it difficult to attend 288% T 15.2% 298% T 11.1% 16.2%
classes on campus (n = 99)

All on-campus sections of the class were full (n = 135) |IEISIEYANA2/5% SN 23107218 %
m Not very important  ®Not important ®Neutral ®=Important = Very important

Figure 24. DE student survey: Importance of distance education

Students indicated any assistive technologies that were used in their DE classes. Most students
did not indicate any assistive technologies that were used in these classes. However, of the
assistive technologies, students most frequently indicated that their instructors used closed
captions (see Figure 25).

Closed captions (n=34) I 17.6%
Other (n=18) M 9.3%
Otter (n=10) M 5.2%
Ally (n=2) | 1.0%
Sign language interpreter (n=2) | 1.0%
JAWS (n=1) | 0.5%

Kurzweil (n=1) | 0.5%
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Figure 25. DE student survey: Use of assistive technologies

Over 80% of students indicated that they used discussion boards in their DE classes. Most
students viewed the discussion boards as beneficial, indicating that they provided opportunities

for critical thinking, problem solving, and that the professor also participated in discussion
boards (see Figure 26 — 27).

The online discussion
boards were a waste of
time (n = 144)

The online discussion ~ 2.8%
board provided opportunity 4
for critical thinking with
other students (n = 142) 12.0%

The online discussion 5.0%
board provided opportunity 8
for problem solving with
other students (n = 141)

The teacher was an active

member of the discussion

group offering direction to 1

the posted comments (n =
138)

6.5%

m Strongly disagree  ® Somewhat disagree

m Neutral m Somewhat agree
=Yes (n =144) =No (n=30) = Strongly agree

Figure 26. DE student survey: Did you use | Figure 27. DE student survey: Distance
discussion boards in your distance Education Discussion Boards
education classes?

Students indicated other means of discussion in their distance education classes. These most

frequently included group assignments and activities, peer review, and zoom break-out rooms
and chats (see Figure 28).
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Group assignments/activities (n = 65) || NG 33.7%
Peer review assE;gT)ents/activities (n I 332%
Zoom break-out rooms/chat (n = 42) [ 21.8%
Other (n =27) I 14.0%

Pronto(n=8) | 4.1%

PlayPosit (n=1) | 0.5%

Figure 28. DE student survey: Other means of discussion

To conclude the DE student survey, students reported on their satisfaction with their DE
courses. Students reported being very satisfied or somewhat satisfied with the various aspects
of their DE courses (see Figure 29).

Technology support (n = 168) 3

1
Technology (n = 168)

3.69

Instructors (n = 168)

4.1%

Course content (n = 169)

m Very dissatisfied ®m Somewhat dissatisfied ® Neutral m Somewhat satisfied ® Very satisfied

Figure 29. DE student survey: Satisfaction with distance education

Program Goals & Objectives
Completed Goals & Objectives from 2017 - 2023

Below is a list of goals from the prior DE Program Pan that have been accomplished.
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Goal 1: Program Quality

1. Inlieu of the “advisory group” model, establish an official “Distance Education
Committee” with representatives appointed from all campus divisions, Disability
Support Services, and Instructional Technology.

2. Adopt the Canvas LMS in order to take advantage of subsidies and ecosystem support
provided by the Online Education Initiative.

3. Reorganize the infrastructure of the Distance Education Program to optimize support
and to accommodate growth in online and web-enhanced courses:

3.1. Reclassify the Administrative Assistant I to Distance Learning Assistant.

3.2. Establish the Distance Education Project Manager as a permanent, full-time
position.

3.3. Reassess duties/compensation of the Distance Education Coordinator in
consideration of growing areas of responsibility.

3.4. Action item 4: Hire an instructional designer to assist faculty in course
development and accessibility compliance.

4. Explore proctoring options for courses offered “Fully Online” and “Online with Flexible
In-Person Examinations.” Options include adopting proctoring software such as
Proctorio and/or joining a proctoring network.

Goal 2: Academic Quality

1. Establish a policy for regular and substantive interaction (RSI).

2. Join the OEI Consortium in order to take advantage of subsidized support services,
applications, and training offered by @ONE.

3. Promote quality course design by establishing a Peer Online Course Review (POCR)
program and apply to become a “Certified POCR Campus” so that our campus-based
POCR program is recognized by CVC-OEL

Goal 5: Faculty Training

1. Create a five-week version of the Online Teacher Training course for Canvas which
reflects updates in State guidelines, technology, and pedagogy.

Goal 6: Legal Compliance
1. Establish a separate curriculum review process and Distance Education Addendum for
the approval of courses offered fully or partially online.

2. ldentify and adopt LMS applications such as Ally and Turnitin.com to support
accessibility compliance and academic integrity.

Current Goals & Objectives
Distance Education goals and objectives direct the program’s development and improvement

process. The DE Program is committed to offering only those new products and services that
can be fully supported and funded with the technical, financial, and staffing resources available.

Cypress College Distance Education Plan 2024-2028 45



The following data sets (which have been cited throughout this plan) were used to form the
basis of the Program Goals & Objectives detailed in the sections below:

e Results of student and faculty surveys conducted between 2022 and 2023

e LMS and LTI utilization/participation data

e Student retention and success metrics from the California Community College State
Chancellor’s Office (Datamart)

e Utilization data from the Cypress College Student Support Hub in Canvas

Goal 1: Program Quality
Maintain a quality program through continuous improvement based on the evaluation of
policies, procedures, and practices.
1. Goal 1, Objective 1: Support Guided Pathways and Student Equity initiatives by
promoting the development of online degrees and certificates.
1.1. Action Item 1: Identify existing degrees and certificates that can be completed
entirely through DE modalities.
e Person(s) responsible: DE Committee, DE Director, DE Faculty Coordinator, DE
Counseling Faculty representative(s).
e Timeframe: 2025-2026
e Additional Fiscal resources needed: None
1.2. Action Item 2: Increase number of courses offered in DE modalities needed for
degree/certificate completion.
e Person(s) responsible: DE Committee, DE Director, DE Faculty Coordinator,
Curriculum Committee, DE Counseling Faculty Representative(s)
e Timeframe: 2025-2028
e Additional Fiscal resources needed: None

2. Goal 1, Objective 2: Per recommendations documented in the 2023-2024 Instructional
Program Review for Distance Education, ensure the Distance Education program is
“well-funded” to support and sustain the DE personnel, LTI/API Software Integrations
in the Cypress College LMS, professional memberships, etc.

2.1. Person(s) responsible: DE Dean, DE Coordinator, DE Director, Vice President of
Instruction, Vice President of Administrative Services

2.2. Timeframe: 2025-2027

2.3. Additional Fiscal resources needed:
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e Approximate TOTAL LTI/API Software Integrations: $115,000/year
o Respondus: ~$20,000/year
o Turn-It-In: ~$50,000/year

CidiLabs (Includes UDOIT Advantage, DesignPLUS, TidyUP): ~$25,000

(@]

o Pronto: ~$20,000/year

3. Goal 1, Objective 3: Courses provisioned from SIS data are assigned to relevant sub-
accounts (Division = Department - Course) within the Learning Management system.

3.1. Person(s) responsible: DE Dean, DE Coordinator, LMS Administrator(s), District
Technology Committee, District IS personnel, External contractors (Apogee?)

3.2. Timeframe: 2025-2028

3.3. Additional Fiscal resources needed: TBD (Contractor costs to implement additional
API calls to current SIS integration. May require district buy-in?)

4. Goal 1, Objective 4: Develop formal policy and procedure for requesting, vetting
(Cybersecurity, FERPA, accessibility compliance), approving, testing, deploying, and
training related to LMS integration tools (LTIs) and/or new features.

4.1. Person(s) responsible: DE Dean, DE Coordinator, LMS Administrator(s), Campus
Technology Committee, District Technology Committee, College Accessibility
Workgroup

4.2. Timeframe: 2025-2027

4.3. Additional Fiscal resources needed: Compensation for professional experts
(internal or external) to support compliance vetting process.

5. Goal 1, Objective 5: Establish processes and procedures for managing campaigns
(initiatives, promotion of new technologies/methodologies, special projects, etc.) that
support institutional (district and college) and departmental goals, particularly those
listed in this document.

5.1. Person(s) responsible: DE Dean, DE Director, DE Coordinator, DE Committee
5.2. Time Frame: End of Spring 2026

5.3. Additional Fiscal resources needed: Funding for project/campaign management
software (if needed), Training and/or development expenses related to campaign
management.
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6. Goal 1, Objective 6: Engage in campus/district-wide conversations regarding the role
and impact of Artificial Intelligence (AI) on established processes, pedagogy, and
standards, particularly those related to Distance Education.

6.1. Person(s) responsible: DE Dean, DE Coordinator, DE Director, DE Committee,
Cypress College Al Task Force (CAIT), etc.

6.2. Time Frame: 2025-2027
6.3. Additional resources: None

Goal 2: Academic Quality

Increase student retention and success rates in DE modalities by nurturing a culture of
continuous improvement committed to producing quality courses and online learning
experiences through participation in regular and ongoing training, professional development
opportunities, and self-reflection.

1. Goal 2, Objective 1: Promote distance education academic quality of the OEI (Online
Education Initiative) Course Quality Rubric by promoting the Local POCR Process.

1.1. Person(s) responsible: DE Coordinator, DE Committee, Instructional Designer,
Curriculum Committee, the Academic Senate

1.2. Timeframe: Ongoing

1.3. Additional Fiscal resources needed: Permanent funding source for design resources
(CidiLabs) that support and facilitate alignment to the POCR Rubric standards.

2. Goal 2, Objective 2: Increase the number of Distance Education courses aligned with
recognized quality design standards (such as the POCR Course Design Rubric) offered at
Cypress College by 5%.

2.1. Action Item 1: Offer collaborative instructional design services to
Divisions/Departments to produce accessible and CVC aligned “turnkey” course
shells. (Turn-key projects to be approved and prioritized based on factors
including faculty buy-in, current enrollment trends, need, and student
retention/success metrics at the administrative level.)

2.1.1. Person(s) responsible: Dean of DE, DE Coordinator, Instructional Designer,
Dean of partner department/discipline, volunteer faculty collaborators/SMEs.

2.1.2. Timeframe: 2025 - Onward
2.1.3. Additional Fiscal resources needed: Stipends for faculty collaborators/SMEs

2.2. Action Item 2: Increase adoption and utilization of paid course integrations,
software, and other resources used to design high-quality DE courses.
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2.2.1. Person(s) responsible: Dean of DE, DE Coordinator, Instructional Designer
2.2.2. Timeframe: Ongoing

2.2.3. Additional Fiscal resources needed: Permanent funding source to support
ongoing subscriptions to CidiLabs products.

2.3. Action Item 3: Increase number of “Quality Reviewed” courses submitted to the CVC
Student-Centered Exchange. (Permits using “turnkey” courses mentioned in Action
Item 1 of this objective).

2.3.1. Person(s) responsible: Dean of DE, DE Coordinator, Instructional Designer,
participating faculty.

2.3.2. Timeframe: Ongoing

2.3.3. Additional Fiscal resources needed: Stipends for faculty who successfully
complete an approved quality review process (POCR, QM, etc.).

3. Goal 2, Objective 3: Negotiate development of voluntary/mandatory DE Re-
Certification/Continuing Education program for faculty.

3.1. Person(s) responsible: DE Coordinator, DE Committee, faculty unions (if
considering mandatory re-certification), District HR

3.2. Timeframe: 2025-2028

3.3. Additional Fiscal resources needed: Stipends to incentivize faculty participation
and/or stakeholder buy-in?

4. Goal 2, Objective 4: Promote and share best practices to improve success and retention
rates in distance education through professional development opportunities,
individualized support, workshops, training, and dissemination of materials.

4.1. Person(s) responsible: DE Coordinator, DE Director, Instructional Designer
4.2. Timeframe: Ongoing
4.3. Additional Fiscal resources needed: None

Goal 3: Student Support & Services

Provide the support and services necessary to students for successful distance learning. This
goal includes objectives that ensure student access to existing college services as well as
services designed to meet the special needs of distance education students.
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1.

Goal 3, Objective 1: Work with campus-wide groups including Student Services deans
and departments, Academic Computing, and Staff Development to improve Distance
Education student access to student services.

1.1. Person(s) responsible: DE Coordinator, DE Dean, DE Committee

1.2. Timeframe: Ongoing
1.3. Additional Fiscal resources needed: Unknown

Goal 3, Objective 2: Reduce login/access barriers between Cypress College and
Fullerton College Canvas environments for students enrolled in courses at both
institutions (Trust Relationship).

2.1. Person(s) responsible: DE Dean, DE Coordinator, District IT
2.2. Time Frame: End of Spring 2026

2.3. Additional Fiscal resources needed: Funding for external contractors and/or
specialists as well as implementation fees?

Goal 3, Objective 3: Develop, facilitate and evaluate a voluntary, self-paced Orientation
to Canvas for Students covering the essentials of participation in DE courses.

3.1. Person(s) responsible: DE Director (Facilitator and Point of Contact), Instructional
Designer (Course Design)

3.2. Time Frame: End of Spring 2026

3.3. Additional Fiscal resources needed: None

Goal 4: Legal Compliance

Continually monitor and revise program requirements to meet state and federal laws and
guidelines that apply to distance education in California higher education.

1.

Goal 4, Objective 1: Mandate use of supported LMS for all hybrid and online courses to
ensure college compliance with authentication standards.

1.1. Person(s) responsible: DE Coordinator, Curriculum Committee
1.2. Timeframe: Fall 2027
1.3. Additional Fiscal resources needed: None

Goal 4, Objective 2: Consult with and support academic divisions, departments, and/or
individual faculty on compliance with Federal and State accessibility and regular and
substantive interaction requirements as they relate to courses taught in a DE modality.
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2.1. Person(s) responsible: DE Coordinator, DE Manager. Instructional Designer
2.2. Timeframe: Ongoing
2.3. Additional Fiscal resources needed: None

3. Goal 4, Objective 3: Update RSI (Regular and Substantive Interactions) policy in the
College catalog to reflect changes in federal and state regulations.

3.1. Person(s) responsible: DE Coordinator, DE Dean
3.2. Timeframe: Spring 2026
3.3. Additional Fiscal resources needed: None

4. Goal 4, Objective 4: Amend institutional definitions of Distance Education modalities to
align with the new ones as adopted by 5C.

4.1. Person(s) responsible: DE Coordinator, DE Dean, DE Committee
4.2. Timeframe: End of Spring 2026

4.3. Additional Fiscal resources needed: None

DE Plan Implementation Timeline (to be completed upon approval of goals)

Closing Dates for Objectives with Persons Responsible

Table Key

X Projected closing date

- Objective accomplished

Objective ongoing

Closing date contingent, TBD

Goal 1: Program Quality
Objective | Person(s) Responsible F |S |F |[S [F |S |F |S

24 | 25 | 25| 26 | 26 | 27 | 27 | 28

1.1.1 DE Committee, DE Director, DE Faculty
Coordinator, DE Counseling Faculty X
representative(s).
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Objective

Person(s) Responsible

24

25

25

26

26

27

27

28

1.1.2

DE Committee, DE Director, DE Faculty
Coordinator, Curriculum Committee, DE
Counseling Faculty Representative(s)

1.2

DE Dean, DE Coordinator, DE Director, Vice
President of Instruction, Vice President of
Administrative Services

13

DE Dean, DE Coordinator, LMS
Administrator(s), District Technology
Committee, District IS personnel, External
contractors (Apogee?)

1.4

DE Dean, DE Coordinator, LMS
Administrator(s), Campus Technology
Committee, District Technology Committee,
College Accessibility Workgroup

1.5

DE Dean, DE Director, DE Coordinator, DE
Committee

1.6

DE Dean, DE Coordinator, DE Director, DE
Committee, Cypress College Al Task Force
(CAIT), etc.

Goal 2: Academic Quality

Objective

Person(s) Responsible

24

25

25

26

26

27

27

28

2.1

DE Coordinator, DE Committee,
Instructional Designer, Curriculum
Committee, the Academic Senate

2.2.1

Dean of DE, DE Coordinator, Instructional
Designer, Dean of partner
department/discipline, volunteer faculty
collaborators/SMEs.

2.2.2

Dean of DE, DE Coordinator, Instructional
Designer
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Objective | Person(s) Responsible F |S |F |[S [F |S |F |S
24 | 25 |25 |26 | 26 | 27 | 27 | 28
2.2.3 Dean of DE, DE Coordinator, Instructional
Designer, participating faculty.
2.3 DE Coordinator, DE Committee, faculty
unions (if considering mandatory re- X
certification), District HR
2.4 DE Coordinator, DE Director, Instructional
Designer
Goal 3: Student Support & Services
Objective | Person(s) Responsible F |S |F |[S [F |S |F |S
24 |25 |25 |26 | 26 | 27 | 27 | 28
3.1 DE Coordinator, DE Dean, DE Committee
3.2 DE Dean, DE Coordinator, District IT X
3.3 DE Director (Facilitator and Point of
Contact), Instructional Designer (Course X
Design)
Goal 4: Legal Compliance
Objective | Person(s) Responsible F |S |F |[S |[F |S |F |S
24 |25 |25 |26 | 26 | 27 | 27 | 28
4.1 DE Coordinator, Curriculum Committee X
4.2 DE Coordinator, DE Manager. Instructional
Designer
4.3 DE Coordinator, DE Dean X
4.4 DE Coordinator, DE Dean, DE Committee X
Distance Education Guidelines & Policies
This section describes the Federal, California State, NOCCCD policies, and Cypress College
guidelines that pertain to the Distance Education Program. The following course guidelines
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ensure that the qualities of academic rigor that apply to traditional in-person courses also apply
to distance education courses.

Accessibility

Cypress College is committed to ensuring equitable access to distance education for all
students, in compliance with state and federal laws. As a California Community College, Cypress
College is legally obligated to provide accessible course management systems, course sites, and
instructional materials to all users, including students with disabilities. Beyond legal
requirements, the college upholds a moral commitment to fostering an inclusive learning
environment where all students can fully engage with instructional and support materials.

Legal and Regulatory Framework
This commitment aligns with several key federal and state laws and guidelines, including:

¢ Americans with Disabilities Act (ADA, 1990, as amended in 2008) - Requires
that public entities, including community colleges, provide equal access to services,
programs, and activities, including online education.

e Section 504 of the Rehabilitation Act of 1973 - Prohibits discrimination based on
disability in programs receiving federal financial assistance, ensuring that students
with disabilities have equal educational opportunities.

e Section 508 of the Rehabilitation Act (1998, as amended in 2017) - Mandates
that electronic and information technology, including online course materials, must
be accessible to individuals with disabilities.

o Title 5, California Code of Regulations, Section 55200-55210 - Governs distance
education in California Community Colleges, requiring that all courses provide
regular and effective student-instructor contact and comply with accessibility
standards.

® (alifornia Community Colleges Distance Education Accessibility Guidelines for
Students with Disabilities (2011) - Provides specific directives for ensuring
accessibility in distance education within the CCC system.

Accessibility Standards for Distance Education

To comply with these legal requirements and uphold our institutional commitment, all Cypress
College distance education delivery systems and content must adhere to the following:

¢ Learning Management System (LMS) Accessibility: The LMS used by Cypress
College must conform to Web Content Accessibility Guidelines (WCAG) 2.1,
Level AA standards to ensure usability for students with disabilities.

e Course Materials Accessibility: Faculty must ensure that all instructional
materials, including videos, documents, presentations, and third-party resources,
are accessible. This includes providing:
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o Alternative text for images

Captions and transcripts for multimedia

o Readable and structured documents (e.g., properly formatted Word
documents, PDFs, and PowerPoint presentations)

o Screen reader-friendly materials

(©]

® Instructor Training and Support: Cypress College will provide training and
resources to faculty on accessibility best practices, Universal Design for Learning
(UDL), and assistive technology compatibility.

Syllabus Requirement for Accessibility

Each distance education course syllabus must include an accessibility statement, ensuring that
students are aware of available support services and accommodations. A recommended
statement is:

"Cypress College is committed to providing an inclusive learning environment for all students. If
you anticipate a need for formal, disability-related accommodations to be successful in this
distance education course, please contact the instructor as soon as possible to discuss how we
can support your full participation. Additionally, students requiring accommodations should
meet with their DSS (Disabled Students Services) counselor at their earliest convenience to
coordinate services."

Copyright

Copyright is a form of intellectual property protection that gives a copyright holder legal rights
over the use, sale, reproduction, distribution, display, or creation of derivatives of a given
original work. Copyright infringement refers to violation of these rights. Distance Education
faculty, staff, and students must abide by United States copyright law and protect against
copyright infringement.

In accordance with District policy, Administrative Procedure 3750 (AP 3750) Use of Copyrighted
Material, NOCCCD employees and students shall not reproduce copyrighted materials without
prior permission of the copyright owner, except as allowed by the “fair use” doctrine (NOCCCD,
2004).

Syllabus Requirement for Copyright: A distance education copyright notice should appear in
each course syllabus, which states: “Any copyrighted materials used in this class are used for
distance education purposes only and in compliance with United States copyright law. Use of
these materials is limited to students enrolled in the course, for the duration of the course.

Students must refrain from saving, changing, or distributing any such copyrighted materials.”
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Distance Education Course Guidelines

All Distance Education Program courses must be approved by the Cypress College Curriculum
committee and include required distance education information and effective contact
strategies among other required information.

Course Approval & Curriculum

Course approval and curriculum is the responsibility of the Cypress College Curriculum
Committee. Distance Education courses are specifically reviewed and approved for distance
education delivery by the Curriculum Committee with input from the Distance Education
Coordinator.

The California Community Colleges Distance Education Guidelines state that “If any portion of
the instruction in a new or existing course is to be provided through distance education, an
addendum to the official course outline of record shall be required. In addition to addressing
how course outcomes will be achieved in a distance education mode, the addendum shall at a
minimum specify how the portion of instruction delivered via distance education meets:

a) Regular and effective contact between instructors and students and among students as
referenced in title 5, section 55204(a), and

b) Requirements of the Americans with Disabilities Act (42 U.S.C Section 12100 et seq.) and
section 508 of the Rehabilitation Act of 1973, as amended, (29 U.S.C. Section 749d)

The addendum shall be separately approved according to the district's adopted curriculum
approval procedures.”

NOTE: Authority cited: Sections 66700 and 70901, Education Code. Reference: Sections 70901
and 70902, Education Code.

Course Quality Evaluation & Assessment

The standards of quality, currency, and assessment of student learning outcomes that apply to
traditional in-person courses also apply to distance education courses.

The California Community Colleges Distance Education Guidelines for Course Quality Standards
state that, “The same standards of course quality shall be applied to any portion of a class
conducted through distance education as are applied to in-person classes . .. .and in regard to
any local course quality determination or review process. Determinations and judgments about
the quality of distance education under the course quality standards shall be made with the full
involvement of faculty. . .” (Section 55202, p. 6).

According to NOCCCD Administrative Procedures 4105 articles 2.1.1 and 2.1.2, “The same
standards of course quality are applied to the distance education courses as are applied to
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traditional classroom courses.” And “Determinations and judgments about the quality of the
distance education course were made with the full involvement of the academic deans and
curriculum committees.” (NOCCCD Board Policies and Administrative Procedures, Web version
Spring 2020).

At Cypress College, the guidelines, recommendations, and best practices related to quality in
Distance Education courses are based on (and informed by) the various criteria comprising the
California Virtual Campus, Online Education Initiative (CVC-OEI) Online Course Design Rubric.
These local guidelines are reflected in the learning materials presented in the DE Department’s
Online Teacher Training (OTT) as well as design templates made available to all faculty through
the department’s subscription to DesignPLUS by CidiLabs. Additionally, the CVC-OEI Course
Design Rubric is the standard by which courses undergoing the local Peer Online Course Review
(POCR) are assessed, thereby ensuring total alignment with the state’s standards for courses
offered in Distance Education modalities. Quality in Distance Education courses is also
supported by the services of the college’s Instructional Designer. Faculty are regularly
encouraged to consult with the Instructional Designer for guidance and support on the design,
development, and delivery of their online courses, thus furthering the objectives of the
department to promote quality in distance education courses.

Electronic Mail

Email is an official method of communication for Cypress College Distance Education. Distance
Education faculty and staff can expect to receive important program communication via the
campus provided email system. Distance Education faculty and staff email is advertised on the
campus website to facilitate communication with students. For these reasons, it is strongly
recommended that faculty use a Cypress College email account (cypresscollege.edu) as the
primary account for distance education course communication.

Faculty Assigned to Teach DE Sections
Responsibilities

Per article 22 of the 2024-2027 United Faculty Collective Bargaining Agreement, all instructors
assigned to teach and facilitate distance education classes are responsible for ensuring:

1. Direct instruction
2. Delivery of instruction using the district supported Learning Management System
3. Regular and Substantive Interaction

Additional expectations and requirements related to Regular and Substantive Interaction in
Distance Education classes are documented in the college’s Reqular and Interaction (RSI) Policy
for Distance Education Courses approved and adopted by the Cypress College Academic Senate

on March 30t, 2023.
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Distance Education Certification

Per the United Faculty (UF) contract and a resolution by the Cypress College Academic Senate,
full-time and adjunct faculty are required to obtain Distance Education Certification to teach
any Distance Education modalities at Cypress College. DE Certification may be earned through
successful completion of the college’s Online Teacher Training (OTT). The OTT is a five-week,
online asynchronous certification training program covering foundational concepts in creating
effective, meaningful, and engaging online learning experiences in accordance with best
practices and research-supported design strategies. Additionally, the OTT is equivalent to a
three-unit college class. Equivalent credit on the salary schedule is available through NOCCCD
Human Resources (HR), when requested following the established HR procedures. This training
is available, free of charge, to all college faculty and facilitated by the Distance Education
department.

Alternatively, successful completion of the Online Network of Educators (@ONE) Certificate of
Online Design and Teaching may be accepted as an equivalent form of Distance Education
certification in lieu completing the OTT. No other Distance Education training/certification
programs offered by other institutions are currently recognized as an equivalent certification.

DE Course Orientation

Instructors are responsible for providing a course orientation to prepare students to access
their course materials, complete course assignments and assessments, and be successful in the
class. The Distance Education Program provides a Canvas student orientation in support of this
requirement. The Canvas orientation serves as an introduction to basic LMS functionality, which
is only one important component of a comprehensive course orientation.

Currency of Materials and Courses

Individual Distance Education faculty members are responsible for the currency, robustness,
and overall quality of the distance education courses they teach. It is expected that faculty will
design, review, and revise course content as needed to ensure that distance education courses
remain accurate, up to date, and consistent with accepted discipline standards and distance
education instructional strategies.

Last Date of Attendance

The last date of academic attendance, commonly known as the Last Day of Attendance (LDA), is
the date the College uses to determine the necessity and/or the amount of financial aid that
must be returned to the Department of Education due to student withdrawal. The Department
of Education (DOE) specifically requires “...using a last date of attendance at an academically-
related activity as a withdrawal date, it is up to the institution to ensure that accurate records
are kept for purposes of identifying a student’s last date of academic attendance or last date of
attendance at an academically-related activity” (DOE, 66898).
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For Distance Education purposes the last login into a course management system is not
accepted as the last day of attendance. Instead, the Department of Education refers to
academic engagement as the activity-based standard for determining the last date of
attendance. There is as yet no consensus within the California Community Colleges on how to
handle attendance verification for financial aid purposes in an online environment, however
regulations include the following guidance:

““Academic attendance’” and “attendance at an academically-related activity’”” include, but
are not limited to:

1. Physically attending a class where there is an opportunity for direct interaction
between the instructor and students;

Submitting an academic assignment;

Taking an exam, an interactive tutorial, or computer-assisted instruction;
Attending a study group that is assigned by the institution;

Participating in an online discussion about academic matters; and

Initiating contact with a faculty member to ask a question about the academic
subject studied in the course; (DOE, 66952)

o Uk Wi

Activities where students may be present but exhibit no evidence of academic engagement are
excluded from determining Last Day of Attendance, for example, “(3) Logging into an online
class without active participation; or (4) Participating in academic counseling or advisement”
(DOE, 66952).

Last Day of Attendance Documentation

In case of audit, it is required that faculty members routinely record student withdrawals with
some form of documentation of the last date a student was academically engaged in the
course. This documentation should be stored with grades and other official course records for
the College required two-year length of time (Cypress College Catalog, 2019-2020, Grade
Change).

Last Day of Attendance in the Course Syllabus

According to Cypress College policy, attendance-based drops are prompted by inactivity in the
course and lack of contact:

In the case where a class is taught entirely online, instructors may drop students who have not
been in contact with the instructor by the end of the first day of classes for that semester or
short-term session.

Absences are handled as follows:

A student will be considered “absent” when there is no evidence of participation in an
academically-related activity for the course for more than one week or if the student
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accumulates a consecutive or non-consecutive lack of academically-related activities of
more than a week that is more than the number of times the class meets per week. For
example, in a three-unit online class that would typically meet on campus three hours a
week, one week’s worth of missed academically-related assignment(s) or activity(ies)
could be grounds for dismissal. A student who has not submitted assignments or
participated in an academically-related activity for one week may be dropped from the
course. It is the responsibility of the instructor to define grounds for dismissal in the
Distance Education course syllabus. (Cypress College Catalog, 2019-2020)

Syllabus Requirement for Attendance: A Distance Education attendance statement, in
accordance with the College’s attendance policy and Department of Education regulations,
should appear in each course syllabus specifying how absences are managed. The following
example should be customized to match the course delivery method and the official course
outline.

Absences in a Distance Education course are accounted for by monitoring academic
attendance or attendance at an academically-related activity. A student will be
considered to be “present” in a course if there is evidence of weekly participation in an
academically-related activity including, but not limited to, physically attending in-person
sessions of a hybrid course, submitting an academic assignment, taking an exam,
substantively participating in a course online discussion, study group, or other
synchronous or asynchronous activity, or by initiating contact with the instructor in
matters related to the course. (Cypress College Catalog, 2019-2020)

You will be considered “absent” if is there is no evidence of your participation in an
academically-related activity for this course for more than one week or if you accumulate a
consecutive or nonconsecutive lack of academically-related activity of more than a week, that is
more than the number of times the class meets per week.

For example, in a three-unit online class that would typically meet on campus three hours a
week, one week’s worth of missed academically-related assignment(s) or activity(ies) would be
grounds for dismissal. If you have not submitted assignments or participated in an
academically-related activity for one week, you may be dropped from the course.”

Evaluation of Distance Education Faculty

The DE Coordinator has facilitated the evaluation of faculty teaching online since the DE
Program’s inception. When the practice was established, few faculty were being evaluated
online. As the number of DE-trained faculty and DE course offerings has grown, so have the
requests for online evaluations, and as a consequence, the tasks associated with this
responsibility have consumed the DE Coordinator’s time disproportionately. The DE Committee
has considered the issue and agrees that the practice is not sustainable, nor does it provide the
confidentiality which is expected for contractually-mandated performance reviews. Therefore,
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the DE Committee supports the adoption of an evaluation application (such as CourseEval HQ)
that is designed to meet this institutional need.

Classroom/Worksite Observations:

Evaluators are given access to the instructor’s course site for the purpose of evaluating an
asynchronous “lesson.” The instructor maintains control over access to the course site. This
process emulates the steps followed with an in-person class when the evaluator attends a
specific class meeting selected by the instructor.

Probationary and Tenured Faculty

“The administration of student evaluations for online/hybrid classes taught by the Unit
Member shall be in accordance with established campus standards for the conduct of online-
hybrid classes.” (Article 17 and 18).

Recent amendments to Article 22 of the United Faculty Contract include specific provisions for
the evaluation of faculty assigned to teach Distance Education courses to ensure “high-quality
instruction and student engagement in distance education classes under the provisions of
Article 17 and 18. (22.9.1)” As a result, the UF agreement details that evaluations of distance
education courses will include the following:

¢ An Administrative Evaluation of the Unit Member’s performance which shall include
observation of online teaching, course unit, and sample material, such as quizzes,
assignments, student projects, handouts, etc. Access to the LMS for the evaluator
will be a maximum of 24 hours within 5 consecutive working days. Access level to
the LMS for the evaluator shall be at least the same level as the Unit Member.

e Engagement with students through interactive activities, discussion forums, and
timely feedback on assignments, including regular and substantive interaction
between instructors and students, and students to students.

e Design and organization of course materials, including clear learning objectives,
instructional resources, and assessments aligned to course outcomes.

e Maximize the use of technology tools and resources to improve the quality of
enhance the online instruction.

¢ Compliance with college policies and guidelines for online course delivery
accessibility standards.
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Adjunct Faculty

There is no language detailing processes for administering student evaluations for online
courses in the Adjunct Faculty United contract: “At least fourteen (14) calendar days in
advance, the Immediate Management Supervisor or designee will provide the Unit Member
with notification of the dates, classes or other circumstances during which student evaluations
will be administered.” (Article 9)

Currently, the student survey is the same for online and face-to-face courses. The DE
Committee urges the United Faculty and Academic Senate to adapt the student survey for
online course evaluations to include questions pertinent to DE pedagogy.

Student Evaluation Survey

In an asynchronous online course, students are required to participate in each lesson, but
typically, they have a full week to submit assignments. Therefore, students are given access to
the student survey for the duration of an online lesson.

In an asynchronous online course, students are required to participate in each lesson, but
typically, they have a full week to submit assignments. Therefore, for online course evaluations,
students are given access to the student survey for one week or the duration of an online
lesson.

The process outlined in the United Faculty and Adjunct Faculty United contracts for
administering and collecting student surveys in traditional classes varies. However, the current
United Faculty contract includes specific language for distance education courses:

Student Authentication & Fraud Prevention

North Orange County Community College District AP 4105 includes a federal student
authentication requirement for Distance Education courses. In accordance with the Higher
Education Opportunity Act of 2008, student authentication in Distance Education courses helps
to assure academic integrity and also to prevent financial aid fraud targeted at online education
(NOCCCD, 2016).

Student authentication specifically requires that, “...institutions of higher education offering
distance education programs have a process by which the institution of higher education
establishes that a student registered for a distance education course is the same student that
participates in, completes, and receives credit for the course.” (110th Congress, 2008, Part H
Program Integrity, Section 496) Thus, concerns regarding authentication impact student
identification at various times during the semester, including "...verifying the identity of
students throughout the cycle of an online course: registration, participation, assessment,
academic credit" (California State Chancellor's Office, 2011).

There are currently three accepted approaches to authentication:
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e Secure credentialing/login and password
o Proctoring
e Technology authentication systems

Cypress College Distance Education requires the current standard for authentication: all
distance education course work must be accomplished through a secure course management
system with unique usernames and passwords used each time a student engages in online
coursework. Course design and facilitation strategies to assure authentication and
accountability are included in the Authentication and Fraud Prevention section of the Cypress
College Distance Education Faculty Handbook.

Syllabus Requirement for Authentication: A distance education student authentication
statement should appear in each course syllabus, which states for example: “By enrolling in a
distance education course you agree that you are the person accessing and completing the
work for this course and will not share your LMS username and password with others.”

Syllabus Requirements

A comprehensive syllabus communicates the purpose of the course, course expectations, and
opportunities for academic support. An effective syllabus also helps prepare students for a
successful semester. Distance Education syllabus requirements include specific information
necessary for a student to be successful in a distance education course as well as information
necessary to comply with state and federal guidelines and regulations.

DE Technology and Digital Infrastructure
Learning Management System (LMS)

Cypress College has adopted the Canvas Learning Management System (LMS) by Instructure as
the official distance education course management system. The Canvas contract includes:

1. Administrator Support

2. Web-based support for system documentation, installations, maintenance, upgrades,
hot fixes, product problems, and technical questions run through a case-based ticket
system that also allows for telephone interaction

Dedicated technical service manager
Canvas 24/7 product web-based support chat

Snapshot System Integration Process

o v & w

Integration Customization Maintenance Support (ICM): An annual subscription-based
upgrade maintenance program contracted by Cypress College specifically for
Snapshot™. ICM provides coverage for data integration, including the use of existing
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integration tools, scheduled upgrade maintenance events, and troubleshooting in the
event of unexpected behaviors.

LMS Integrations/Learning Tools Interoperability (LTIs)

Cypress College subscribes to several Canvas integrations that enhance and/or expand the
native capabilities of the Canvas learning management system to support a variety of
instructional goals. The following paid LTls currently integrated in the Cypress College Canvas
environment and are paid for using a variety of funding sources and are directly supported by
the Distance Education department:

CidiLabs
o DesignPLUS
o TidyUp
o UDOIT Advantage
e NetTutor
e Pronto
e Respondus
o Lockdown Browser
o Monitor
e Turnltln

Infrastructure Hosted by Cypress College Academic Computing

Synchronous Online Meeting Platform

Cypress College has adopted ZOOM as the official virtual meeting platform to support
synchronous distance education modalities. Zoom is available to all college employees through
an official Zoom sub-account referred to as CypressZoom and may be accessed directly at:
https://cypresscollege-edu.zoom.us/ or via the course navigation menu in Canvas (preferred).
Academic Computing (AC) oversees day-to-day administration and user account support for the
CypressZoom sub-account while the Distance Education department provides guidance and
training on using Zoom'’s features and capabilities to conduct virtual instruction.

Distance Education Website

The Cypress College website (hosted via Academic Computing and maintained by the Office of
Campus Communications) is home to the Distance Education Program’s web presence. The
Spring 2025 version of the Distance Education website includes the following pages:

e Distance Education Resources for Students

¢ Includes resources on technology, Canvas integrations and applications, distance
education policies, learning strategies for distance education, and an overview of
distance education.

e Distance Education Resources for Faculty
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¢ Includes resources on technology, Canvas integrations and applications,
professional development opportunities, accessibility resources, California
Virtual College FAQ, and information on distance education equivalency.

e DE Plan & Guides

e Distance Education Committee

e Distance Education Committee Charter

Change requests to Distance Education web pages may be submitted to the Office of Campus
Communications via the Web Change Request Form.

Faculty Support
Faculty Training & Support

The Distance Education department offers a variety of formal and informal training
opportunities and support services for full-time and adjunct faculty designed to promote best
practices in the design and delivery of courses offered in Distance Education modalities.
Additionally, the Distance Education department serves as a resource for ensuring compliance
with applicable regulations and laws concerning Distance Education (Federal Ed Code, Title V,
ACCJC, etc.)

Individualized (1:1) Support

To support the various needs and technical capacity of Cypress College faculty, Distance
Education department staff offer flexible one-on-one consultation appointments where
instructors may find answers to their unique questions and/or receive individualized guidance
in a private and non-judgmental setting.

Ongoing Professional Development

In collaboration with the Professional Development committee, Distance Education department
staff may regularly prepare and deliver workshops, Flex day sessions, and webinars aimed at
promoting faculty mastery of technical skills and teaching strategies as they relate to Distance
Education. Professional development topics may include but are not limited to:

e Demonstrate new/upgraded features in the college’s Learning Management
System and/or integrated Instructional Technologies

e Share updates regarding new developments in distance education regulatory
compliance,

e Promote research-supported practices consistent with state and national standards
for quality online course design

e Teach technical skills needed to produce accessible instructional materials.
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Ultimately, through ongoing professional development activities, the Distance Education
department is committed to fostering a culture of collegiality by providing a variety of
opportunities for skill building, communication, and collaboration.

DE Faculty Handbook

The Cypress College Distance Education Faculty Handbook contains information and strategies
to help faculty members have a successful academic year. The handbook is meant as a useful
reference for faculty members who have completed the basic required training and are
teaching a Cypress College Distance Education course. The handbook contains detailed
information about:

¢ Distance Education at Cypress College

e Faculty Support

e Canvas Course Management

e Distance Education Requirements

e Routine Semester Procedures

e Preparing for Course Evaluation

e Distance Education Software

Faculty Design, Technical, & Program Support

Distance Education staff provide instructional design, technical support, and training for
instructors using Distance Education supported LMS and software.

¢ Distance Education Dean: The dean oversees the Cypress College Distance Education
Program and serves as dean to DE faculty in their capacity as Distance Education
instructors.

o Distance Education Faculty Coordinator: The Coordinator serves as the first contact
when a faculty member needs instructional support, help with student support, or any
type of program support.

¢ Director, Distance Education: TBA

o Instructional Designer: The Instructional Designer provides professional expertise,
guidance, and consultation services to Cypress College faculty on the design and
development of quality DE courses using approved instructional technologies and
systems (Canvas). The Instructional Designer may also provide level two technical
support as needed: facilitating communication with product vendors when necessary.

¢ Distance Learning Assistant: The Distance Learning Assistant is the secondary contact
for Canvas technical support.
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Student Support
Student Support Hub in Canvas

The Distance Education Department maintains a Student Support Hub within Canvas containing
contact information as well as links to various academic, service, and support departments on
campus. Students may access the Student Support Hub any time via the Student Support
button prominently located in the Canvas Global Navigation menu.

Instructor Support

Distance education instructors are expected to be the initial contact for all student questions
and to respond to student requests for help on a timely basis. The DE Program staff provides
problem solving assistance to instructors when needed.

DE Program Support

The Distance Learning Assistant provides email and phone help to students using the Canvas
course management system. Distance Education personnel technical support is not available for
courses taught using other course management systems. Additional LMS support is available via
the How to Get Help and FAQ sections of the Distance Education web pages, the DE Canvas
Support site for Faculty, and Canvas technical support pages.

Computer Labs

Cypress College Distance Education students may use a personal computer or computers
provided on-campus to complete distance education coursework. The Learning Resource
Center is available for distance education coursework.

Student & Academic Services

Access to the following Cypress College student services is available to distance education
students both on campus, on the Cypress College website, and via the Student Support Hub in
Canvas:

e Admission & Records

e Assessments

e Bursars

e Bookstore

e Career Planning Center

e Counseling & Student Development

e Cranium Café Online Counseling

e Disability Support Services (DSS)

¢ Extended Opportunity Programs & Services (EOPS)
¢ Financial Aid
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e Health Center

e Learning Resource Center
e Library

¢ Transfer Center

Accessibility

Accessibility as it relates to Distance Education refers to the underlying principles and practical
techniques that make distance learning accessible to everyone, regardless of disability.
Disabilities that challenge users include, but are not limited to, vision, hearing, learning, motor,
and cognitive. Access to technology-based information therefore relies on technologies like
screen readers, zooming displays, as well as on accessible course content design. Accessibility
enables full access to distance education for everyone.

Distance Education works to make accessibility an integral part of the program by:

o Complying with federal, state, and district accessibility guidelines;

o Offering faculty appropriate training to ensure the creation and maintenance of accessible
and Universally Designed course content.

e Providing software to assist faculty with remediation of course content for accessibility;

e Working closely with individuals or groups responsible for accessibility review of web based
instructional materials and faculty web sites on the Cypress College campus;

e Communicating with Disability Support Services (DSS) program on Changes of State and
Federal level legislation and technology needs.

Department Organization and Human Resources
Distance Education Program Organizational Structure

The Distance Education program operates under the supervision of the Vice President of
Instruction (VPI). Reporting to the VPI, the Distance Education Dean oversees the program
while the Distance Education Coordinator, Distance Education Assistant, Instructional Designer,
and Director, Distance Education conduct day-to-day operations, training, and support.
Academic Senate and the Curriculum Committee are integral to the planning process of the
program. The Coordinator reviews course addendum for DE delivery as part of the Curriculum
Committee course approval process.

Distance Education Dean

The Distance Education Dean provides administrative leadership for distance education. The
dean promotes distance learning academic excellence working in collaboration with the
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NOCCCD and Cypress College communities. The dean serves as the immediate supervisor for all
Distance Education Program staff.

Distance Education Faculty Coordinator Responsibilities

The Distance Education Coordinator is responsible for the development and day-to-day
operation of the Distance Education Program under the direct supervision of the Distance
Education Dean. The coordinator works to promote distance education by informing the
campus community of new developments in emerging technology and instructional
methodology related to distance learning. The DE Coordinator is also responsible for reviewing
DE Addenda for the College Curriculum process, promoting quality initiatives in online course
design and regular and substantive interaction. Provides guidance and oversight of the
college’s Peer Online Course Review (POCR) process for quality alignment with the CVC-OEI
Course Design Rubric.

Director, Distance Education Responsibilities

The Distance Education Director, under the direct supervision of the Distance Education Dean,
oversees institutional learning management systems and integrated technologies, ensures
ADA/Section 508 compliance, develops policies aligned with institutional goals, and provides
technical support and training to faculty and staff. The Director maintains compliance with state
and federal regulations, participates in shared governance, manages department budgets and
grants, and collaborates with stakeholders to enhance distance education programs.

Distance Learning Assistant Responsibilities

Under the direct supervision of the Distance Education Dean, The Distance Learning Assistant
provides administrative support for the Distance Education Program. The Distance Learning
Assistant participates in program development and improvement by functioning as an integral
member of the team. Duties include general clerical work, project-based work, and help desk
support for students and faculty.

Instructional Designer Responsibilities

Under the direct supervision of the Distance Education Dean, the Instructional Designer
contributes professional expertise, guidance, and consultation services to Cypress College
faculty on the design and development of DE courses using approved systems and instructional
technologies. Additionally, the Instructional Designer provides level two technical support as
needed; facilitating communication with product vendors when systems issues and/or bugs are
encountered or reported. The Instructional Designer also serves as a secondary administrator
responsible for the implementation and maintenance of distance education technology
including the college’s LMS and LTI (Learning Tool Interoperability) integrations.
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Appendices
Appendix A: DEC Mission Statement and Member Composition

Cypress College

Distance Education Committee Mission Statement

The Distance Education (DE) Committee develops and recommends standards and policies to promote the quality,
managed growth and sustainability of distance education at Cypress College. These standards and policies address
the following four areas: technology infrastructure and support; on-line course development, delivery and
evaluation; faculty support, assignment, and evaluation; and student equity, support, access, retention, success,
and persistence. The Committee annually assesses and reports on the effectiveness of DE support structure,
standards, policies, and procedures, and their compliance with current state and federal regulations.

Membership: Division DE Committee Appointments:
e Co-Chair: Faculty DE Coordinator e language Arts
e Co-Chair: Dean of DE e Social Sciences
e Distance Learning Assistant — DE e Kinesiology & Athletics
e Instructional Designer — DE e Counseling
e Director, Distance Education — DE e Library
e Fine Arts
e SEM

e DSS - Student Services

e Business & CIS

e C(TE

e Health Sciences

e DSS Specialist

e Manager, Academic Computing Manager
e Member, Associated Students

e Additional members TBD
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Appendix B: Distance Education Addendum

Cypress College Distance Education Curriculum Proposal Form
Approved Curriculum Committee 4/18/2023 and Academic Senate 5/11/2023

This form should be updated whenever the COR (Course Outline of Record) is updated. Please
complete this form for a course; do not make it instructor specific. Save the form with a file
name that includes “DEA” (Distance Education Addendum) followed by the course discipline
prefix and course number, for example, “DEA.ENGL125.docx.” Upload the completed form in the
“attached files” field in CurricUNET.

For text boxes, type your answers; the box will expand to accommodate text.
Click to Select  For all drop-down lists, select the one best option for your course.

|:| For all check boxes, select any combination of options that may apply for your course.

Course Prefix and Number (e.g., ENGL 125):
Effective Term (e.g., Fall 2025):

. Mode of Delivery: In the drop-down boxes below, check one option/modality for
both lecture and lab. If the course is offered as “Lab” course only, select “NA” in
area A. If the course is offered as a “lecture” course only, select “NA” in area B.
Once approved, this course may be taught fully online or partially online up
to the maximum percentage checked. Please submit a new DE Curriculum
Proposal form if wish to increase or change the modality/percentage of a
previously approved course. The approximate percentage is the amount of
contact hours--not unit value. Note: If a course requires on-ground meetings on or
off campus (at a worksite/internship, clinic, performance venue, sporting event or
competition, for example) it cannot be offered in the “fully online” modality.

A. Lecture: Click to Select

B. Lab: Click to Select

1. Lab Activities: Describe how lab activities will be facilitated online. Example:
This course will use publisher homework systems (e.q., MasteringBiology,
Connect, MindTap, Inquizitive) and publisher and laboratory simulation exercises
(e.g., Connect Practice Atlas for Anatomy, Anatomy and Physiology Revealed,
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Connect Virtual Labs, Labster) to deliver a portion of the lab content (up to 25%)

online. Students will learn about standard laboratory protocols and the use of lab
equipment and complete practice exercises virtually. Hands-on experiments will

be conducted face-to-face on campus. If this is a lecture course, check N/A—
not applicable.

[ IN/A

. Learning Objectives: Describe how assignments, objectives, and outcomes will

be facilitated online. This applies to any course assignment, objective or
outcome that may not be facilitated by the LMS (Learning Management
System—Canvas). An example would be a skill demonstration such as an oral
presentation or language demonstration, project presentation, etc. For each
applicable assignment, objective, and outcome, describe a sample assignment
used in the online modality and the method of evaluation. Example: This class
includes three mandatory ‘live” presentations. Students will meet synchronously
in CypressZoom to deliver speeches and to complete peer evaluations of their
classmates’ presentations using the Canvas peer review assignment and rubric
tools. Students will access instructor feedback and evaluations in Canvas. If all
the course assignments, objectives, and outcomes can be met using LMS
tools, check N/A—not applicable.

[ ]N/A

Regular and Substantive Interaction for Online Education Courses: Indicate
types of interactive contact for instructor-student, student-student, and student-
content. Methods of instruction should reflect criteria for full-term courses
offered at the maximum allowable percentage checked in “1. Delivery
Mode” above. It is understood that contact types and assignments will vary
in the partially online modality and that criteria will be scaled for courses
offered in a compressed format. Please select a frequency for all methods
of instruction.

A. Methods of Instruction: Instructor-Student Interactive Contact

1. Synchronous Online Lectures or Meetings:

|:| Synchronous meetings mandatory: CypressZoom
D Synchronous meetings optional: CypressZoom

Synchronous Meeting Frequency:
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Click to Select

. Announcement Distribution: Canvas LMS

|:| Instructor-student questions/comments/problem-solving
|:| Regular to-do lists, reminders, assignment descriptions
Announcement Frequency:

Click to Select

. Email Distribution: Canvas LMS

|:| Course information/updates
|:| Individual student contact: nudging/intervention
Email Frequency:

Click to Select

. Instructor Feedback:

|:| Instructor feedback using Canvas LMS

|:| Instructor feedback using Cypress-Zoom

|:| Instructor feedback using websites (i.e., Turnitin.com)
Instructor Feedback Frequency:

Click to Select

. Videos/Podcasts:

|:| Videos/Podcasts links posted Canvas LMS
Videos/Podcast Frequency:

Click to Select

. Orientation:

|:| Orientation using Canvas LMS (asynchronous)
D Orientation using Cypress-Zoom (synchronous)
D Orientation: face-to-face on campus

Orientation Frequency:
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Click to Select

7. Other Instructor-Student Interactive Contact:
What other types of instructor-student interactions will occur?

While the College does not currently subscribe to the following applications/tools, they
may be utilized to support interactions if the associated activities/assignments originate
in the Canvas LMS: Flipgrid, Voice Thread, Hypothesis, Padlet.

Describe other (max. 1000 characters)

How will the tools be used?

Describe tools (max. 1000 characters)

Other Frequency:

Click to Select

B. Methods of Instruction: Student—Student Interactive Contact

1. Synchronous Online Interactions:
|:| Cypress-Zoom chat

|:| Cypress-Zoom breakout sessions
Synchronous Online Interactions Frequency:

Click to Select

2. Online Discussions:
|:| Online discussions using Canvas LMS tools

|:| Online discussions using Pronto
Online Discussion Frequency:

Click to Select

3. Peer Review Activities/Assignments:
|:| Peer review using Canvas LMS tools
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[[]  Peer review using Cypress-Zoom tools
|:| Peer review using websites (e.g., Turnitin.com)
Peer Review Frequency:

Click to Select

4. Group/Team Student Assignments: Peer assignments, projects, journals,
wikis
] Group/Team Student Assignments on Canvas LMS
|:| Group/Team Student Assignments on Cypress-Zoom
Group/Team Student Assighments Frequency:

Click to Select

5. Collaborations Activities/Assignments: Assignments using Google Docs or
Office 365

[] Collaborations Assignments on Canvas LMS
|:| Collaborations Assignments on Cypress-Zoom
Group/Team Student Assignments Frequency:

Click to Select

6. Other Student-Student Interactive Contact:
What other types of student-student interactions will occur?

While the College does not currently subscribe to the following applications/tools, they
may be utilized to support interactions if the associated activities/assignments originate
in the Canvas LMS: Flipgrid, Voice Thread, Hypothesis, Padlet.

Describe other (max. 1000 characters)

How will the tools be used?

Describe tools (max. 1000 characters)

Other Frequency:

Click to Select
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C. Methods of Instruction: Student—Content Interactive Contact

1. Content: Course materials, lectures, instructions, handouts, PowerPoints,
exams
[] Contenton Canvas LMS

|:| Content on Cypress-Zoom
Content Frequency:

Click to Select

2. Individual Student Assignments: Chapter reviews, worksheets, reflections,
essays
[] Individual Student Assignments on Canvas LMS

|:| Individual Student Assignments on Cypress-Zoom
Individual Student Assignment Frequency:

Click to Select

3. Individual Student Projects:
|:| Projects using Canvas LMS

|:| Projects using Cypress-Zoom
|:| Projects: face-to-face on campus
Project Frequency:

Click to Select

4. Exams:
|:| Exams using Canvas LMS

|:| Exams using Cypress-Zoom

|:| Exams using websites (i.e., publisher websites)

|:| Exams: face-to-face on campus or at proctored locations
Exam Frequency:

Click to Select

5. Quizzes/Surveys:
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[] Quizzes/Surveys using Canvas LMS

|:| Quizzes/Surveys using Cypress-Zoom

[] Quizzes/Surveys: face-to-face on campus or at proctored locations
Quizzes/Surveys Frequency:

Click to Select

6. Other Student-Content Interaction:
What other types of student to content interactions will occur?

While the College does not currently subscribe to the following applications/tools, they
may be utilized to support interactions if the associated activities/assignments originate

in the Canvas LMS: Flipgrid, Voice Thread, Hypothesis, Padlet.

Describe other (max. 1000 characters)

How will the tools be used?

Describe tools (max. 1000 characters)

Other Frequency:

Click to Select

lil. Instructional Materials and Resources: Aside from the Cypress College
Canvas Learning Management System, https://cypresscollege.instructure.com/
and Cypress-Zoom, identify the instructional materials, applications, and
resources needed to successfully teach this course in a DE mode. Note: the
“free” Canvas site is for purposes of course development, only, and may not be
used to offer classes. All external tools and publisher materials and
resources (e.g., Turnitin.com, MyMathLab, Pearson, McGraw Hill) must be
integrated into the Canvas LMS to ensure authentication and protect
student privacy (FERPA). All student records, including grades, must be
stored on the course site and accessible only to the instructor of record.

A. Faculty Resources:

1. Hardware (for example: video camera/microphone):
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2. Software applications/programs (other than an internet browser and Microsoft
Office Pro):

3. Canvas-integrated applications or publisher materials/resources (e.g.,
MyMathLab, Turnitin.com)

4. Other - List and describe the how these resources are required for this DE/hybrid
course.

B. Student Resources:

1. Hardware (for example: video camera/microphone):

2. Software applications/programs (other than an internet browser and Microsoft
Office Pro):

3. Canvas-integrated applications or publisher materials/resources (e.g.,
MyMathLab, Turnitin.com)

4. Other - List and describe the how these resources are required for this DE/hybrid
course.

IV. Accessibility

A. Instructors will adhere to accessibility requirements below when designing a
course for DE delivery to ensure access for students with disabilities as required
by the American with Disabilities Act of 1990 and the 1998 Amendment to the
Workforce Rehabilitation Act, Section 508.

Documents and files (Word, PDF, PowerPoint) will be designed for accessibility.
PDF files will be text based (not scanned) and include proper headings.

Images will have alternative text.

Videos will have accurate closed captioning.

Audio recordings will include transcripts.

Pages will use structured headings accessible to screen readers.

Hyperlinks will be presented using meaningful link text rather than URLs.

Content will provide adequate color contrast and font size (12-14).

ODooooDoooboon

Publisher content will meet the accessibility requirements above.
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D Accommodations will be provided to students with disabilities for field trips and
other “on ground” course activities.

1. Describe alternate accommodations for any “on ground” course activities.

2. If you did not check one or more of the confirmation boxes for accessibility,
explain in the field below.
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Appendix C: Regular and Substantive Interaction (RSI) Policy for Distance
Education Course

Regular and Substantive Interaction (RSI) Policy for Distance Education Course
Approved: DE Committee 2/2/23; Academic Senate 3/30/23

Background

Federal considerations

Distance Education definition from US Department of Education (34 CFR, 600.2): “Distance
education is defined, for the purpose of accreditation review as a formal interaction which uses
one or more technologies to deliver instruction to students who are separated from the
instructor and which supports regular and substantive interaction between the students and
instructor, either synchronously or asynchronously.”

In August 2020, the Department of Education updated the federal regulations to include the
following language:

Substantive Interaction is engaging students in teaching, learning, and assessment, consistent
with the content under discussion, and also includes at least two of the following —
e Providing direct instruction;
e Assessing or providing feedback on a student’s coursework;
e Providing information or responding to questions about the content of a course or
competency;
e Facilitating a group discussion regarding the content of a course or competency; or,
e Other instructional activities approved by the institution’s or program’s accrediting
agency.
e Reference [Docket ID ED-2018-OPE-0076]

State considerations

Distance Education Definition from California Code of Regulations (Title 5, 55200):

a) “Distance education means education that uses one or more of the technologies listed
below to deliver instruction to students who are separated from the instructor(s) and to
support regular and substantive interaction between students and instructor(s) either
synchronously or asynchronously. Technologies that may be used to offer distance
education include:

1. Theinternet;

2. One-way and two-way transmissions through open broadcast, closed circuit, cable,
microwave, broadband lines, fiber optics, satellite, or wireless communication devices;
Audio conference; or
4. Other media used in a course in conjunction with any of the technologies listed in

paragraphs (1) through (3) of this subdivision.

b) The definition of “distance education” does not include correspondence courses.

w
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Instructor Contact (Title 5, section 55204):

In addition to the requirements of section 55002 and any locally established requirements
applicable to all courses, district governing boards shall ensure that:
a) Any portion of a course conducted through distance education includes regular and

substantive interaction between the instructor(s) and students, (and among students, as
described in the course outline of record), either synchronously or asynchronously,
through group or individual meetings, orientation and review sessions, supplemental
seminar or study sessions, field trips, library workshops, telephone contact, voice mail, e-
mail, or other activities.

Accreditation considerations

ACCIJC’s “Policy on Distance Education and on Correspondence Education” supports the federal
definition and guidelines for regular and substantive interaction; this includes an institutional
obligation to “ensure regular interaction between a student and an instructor or instructors by,
prior to the student’s completion of a course or competency—

Providing the opportunity for substantive interactions with the student on a predictable
and scheduled basis commensurate with the length of time and the amount of content in
the course or competency; and

Monitoring the student’s academic engagement and success and ensuring that an
instructor is responsible for promptly and proactively engaging in substantive interaction
with the student when needed, on the basis of such monitoring, or upon request by the
student.

Cypress College Policy
In accordance with Title 5, all distance education courses at Cypress College, whether fully
online, partially online, or hybrid, will include regular and substantive interaction as described

below:

22.1 Instructor initiates contact frequently.

Instructors will regularly initiate contact with students to ensure that they are accessing
and comprehending course material and that they are participating regularly in the
course activities. Distance education courses are considered the equivalent to on-site
courses. At the very least, instructors should be available for students the same number
of hours that they would be available for students for on-site course. These contact hours
may include asynchronous and/or synchronous mode. Interaction shall be distributed in a
manner that will ensure that regular and substantive interaction is maintained, given the
nature of asynchronous instructional methodologies, over the course of a week and
should occur as often as is appropriate for the course.

22.2 Instructor provides weekly opportunities for instructor-student interaction and

student-student interaction.

Cypress College Distance Education Plan 2024-2028 85



Instructor to Student Interaction:
Instructors will, at a minimum, use three or more of the following types of resources to
maintain contact with their students:

Announcements in the Course Management System (CMS)

Updates to course home page

Timely feedback for student assignments (written or voice/video recordings)
Threaded discussion boards with appropriate instructor participation
Instructor-initiated email contact within CMS

Recorded lectures

Online group collaboration projects

Podcasts

Face-to-face virtual meetings for fully online courses

Face-to-face in person meetings for hybrid courses

Virtual student hours (office hours) via chat function in CMS, CCC Confer
(CypressZoom), Pronto, Etc.

Student to Student Interaction:
Instructors are expected to provide opportunities for student-to-student interaction
throughout a course. These interactions can include:

Creating class discussion prompts with mandatory replies to classmates.

Utilizing Collaboration tools like Google Docs or Office 365 for students to review,
share and edit information together.

Creating Groups within a course. Within groups, students may share files, discuss
assignment tasks, organize group video conferences, or work on writing
assignments with members of their group.

Assigning peer reviews for students to provide feedback for their classmates.
Utilizing Zoom chat and breakout rooms for synchronous online instruction.

While the College does not currently subscribe to the following applications/tools, they may be
utilized to support student interactions if the associated assignments originate in the LMS:
Flipgrid, Voice Thread, Hypothesis, Padlet.

22.3

Instructor establishes expectations regarding course communications.
Instructor responds to student questions within 24-48 hours Monday-Friday.
Instructor’s communication policy (response time) should be clearly related on
the course syllabus, Canvas home page, and in the course orientation.
Instructor may include a “Questions for Classmates,” and/or “Questions for
Professor” discussion board thread.
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Appendix D: ACCJC Quality Continuum Rubric for Distance Education

What the Quality Continuum Rubric for Distance Education is:

A resource to support institutions in the continuous improvement process to increase the
depth and quality of Substantive and Regular Interaction in Distance Education and
promote the achievement of equitable student success.

Used to prompt collegial dialogue between institutions being reviewed and peer
reviewers.

Describes minimal compliance at the Initial level and exemplary practice at the Highly
Developed level.

Based on the definitions for substantive and regular interactions per ACCJC’s Policy on
Distance Education and on Correspondence Education, as well as Department of
Education guidance.

What the Quality Continuum Rubric for Distance Education is not:

Intended to evaluate the performance of instructional faculty.

Used to determine the level of quality for each course section.

An independent evaluation tool to determine whether an institution meets ACCJC's
Policy on Distance Education and on Correspondence Education.

Peer Review Teams:

Are responsible for verifying that an institution is aligned with ACCJC’s Policy on Distance
Education and on Correspondence Education per Accreditation Standard 2.6.

Must verify substantive and regular interaction per the protocol outlined in Appendix B in
the Accreditation Handbook.

Will utilize the DE Assessment Tool for Peer Reviewers to determine whether or not an
institution meets the 85% threshold for substantive and regular interaction in the sample
of course sections it reviews.

Will utilize the Addendum to the Protocol for Distance Education Review to summarize
their findings in the course of the peer review process.

Will refer to and reflect on the Quality Continuum Rubric for Distance Education to
provide constructive feedback to the institution in the Peer Review Team Report in the
context of Standard 2.6.

Substantive Interaction

is engaging students in teaching, learning, and assessment, consistent with the content under

discussion, and also includes at least two of the following:

A - Providing direct instruction. (Note: this method only applies in synchronous courses.)
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Initial

Synchronous
engagement
providing lectures or
presentations that
cover course
content.

Emerging

Synchronous
engagement
providing lectures or
presentations to
cover course
content.

Synchronous
facilitation of class
discussions,
encouraging student
participation.

Developed

Synchronously
incorporates multiple

teaching

methodologies to

facilitate effective

direct instruction,
such as flipped
classroomes, critical

thinking, and dialogue

on the learning
outcomes and
competencies.

B - Assessing or providing feedback on a student’s coursework.

Initial

Emerging

Developed

Highly Developed

Synchronously utilizes
various media and
technologies to
facilitate learning and
competencies,
effective teaching
methodologies, and
incorporates culturally
competent strategies
that yield equitable
student outcomes.

Highly Developed

Provides grades with
minimal non-
automated feedback
on some
assignments.

Periodically provides
meaningful
comments on some
coursework and
assignments.

Consistently provides
meaningful
comments on most
coursework and
assignments,
including
constructive
feedback and
improvements
needed to increase
content mastery.

Frequently provides
prompt,
personalized, and
detailed feedback on
student coursework
and assignments,
such as written
comments, detailed
rubrics, audio or
video notes, and
examples for
improvement.

C - Providing information or responding to questions about the content of a course or

competency.
Initial

Provides instructional
content, such as
video, audio, or
recorded
presentations or
interactive lessons
visibly created or

Emerging

Periodically provides
substantive
information
pertaining to the
course content.

Developed

Consistently provides
substantive
information from
various sources or
mediums to engage
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Frequently provides
substantive
information, and
announcements
beyond reminders
that discuss previous
topics, trends in
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Initial Emerging Developed Highly Developed

mediated by the Periodically students with course = assignments, or that

instructor. encourages content. highlights key

Responds to partlc.lpatlon and Frequently concepts.

. . guestions and

questions pertaining eeenes in @ dinel encc?u.rag(.es Frequently

to the course manner. participation and encourages

content. questions and participation and
Provides reminder responds in a timely | questions and
announcements manner. responds in a timely
regarding course manner with detailed
content and learning information and
outcomes. ideas.

E - Other instructional activities approved by the institution’s or program’s accrediting agency.
N/A (ACCJC has currently not approved any additional activities for substantive interaction)

E] Emerging Developed Highly Developed
Provides prompts, Periodically provides  Consistently provides @ Frequently provides
guestions or topics to prompts and comments or comments or
engage students. occasional comments | guidance in guidance in
or guidance to discussions to discussions, such as
students in enhance course to pose questions,
discussions to ensure  content/ competency propose alternative
focus is on course mastery viewpoints, connect
content and ideas, and encourage
discussion is students, in order to
productive. enhance course
content/competency
mastery.

Regular Interaction
between a student and an instructor(s) is demonstrated by the two following criteria:

A - Providing the opportunity for substantive interactions with the student on a predictable and
regular basis commensurate with the length of time and the amount of content in the course or
competency.
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Initial

Policies and
procedures make
clear how often and
when the instructor
will interact with
students.

Course materials
(e.g. syllabi and
introductory
statements) make
clear to students the
opportunities for
interaction.

Interaction
expectations are
clearly
communicated to
the students (e.g. in
the syllabus),
including response
times, and explicit
participation
guidance (e.g. office
hours, discussion
boards).

Emerging

Instructor periodically
engages with students
throughout the term
per the institution’s
policies regarding
frequency of postings,
feedback, providing
information pertaining
to course
content/competencies,
and learning
outcomes.

Interaction
expectations are
communicated to the
students in multiple
ways encouraging
students to participate
in the opportunities
for substantive
engagement (e.g.
office hours,
discussion boards).

Developed

Instructor
consistently engages
students throughout
the term.

Interactions are
predictable and
occur in accordance
with the length and
course content.

Highly Developed

Instructor frequently
engages students
throughout the
term.

Instructor
engagement with
students yields
equitable student
outcomes.

Interactions are
predictable and
occur in accordance
with the length and
course content

B - Monitoring the student’s academic engagement and success and ensuring that an instructor
is responsible for promptly and proactively engaging in substantive interaction with the student
when needed on the basis of such monitoring, or upon request by the student.

Initial

There is minimal
interaction
(frequency of
postings, feedback,
instruction)
throughout the term
in the course section,
or with individual
students based on

Emerging

Instructor
periodically engages
with students
throughout the term
to provide formative
feedback and
information based on
monitoring student

Developed

Instructor
consistently engages
with students
throughout the term
to provide formative
feedback and
information based on
monitoring student
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Highly Developed

Instructor frequently
engages with
students throughout
the term to provide
formative feedback
and information
based on monitoring
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Initial

monitoring student
engagement and
success.

Policies and/or
procedures create
expectations for
monitoring student
academic
engagement and
success.

Emerging

engagement and
success.

Mechanisms ensure
that the policies and
procedures
pertaining to
monitoring student
academic
engagement and

success are followed.

Developed

engagement and
success.

Instructor
communicates and
responds in a timely
and prompt manner
per institution’s
policies.
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Highly Developed

student engagement
and success.

Instructor promptly
and proactively
responds to students
in response to
observed concerns or
at the request of
students, to provide
necessary support.
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Appendix E: ACCJC Protocol for Distance Education Review

ACCIC offers the following resources to support institutions in improving the quality of distance
education (DE), as well as facilitate an effective review process by the peer review team:

1) Quality Continuum Rubric for Distance Education
2) Addendum to the Protocol for Distance Education Review
3) DE Assessment Tool for Peer Reviewers
4) Frequently asked questions by institutions undergoing evaluation and team
members reviewing the quality of distance education
These resources are currently available in Appendix B of the Accreditation Handbook and on
the ACCJC website at: https://accjc.org/accreditation-handbook-and-report-templates/.

The Commission’s Policy on Distance Education and on Correspondence Education (in
compliance with federal regulation 34 CFR § 602.3) specifies that all learning opportunities
provided by accredited institutions must have equivalent quality, accountability, and focus on
student outcomes, regardless of mode of delivery. ACCIC’s protocol for reviewing distance
education, outlined below, aligns with this policy and helps verify the ongoing commitment to
academic quality and continuous improvement in an online modality using consistent
procedures for each review.

Guidelines for Institutions: Preparing for Review

In preparation for distance education review, prepare a random sample of credit-bearing
distance education courses for review. Use the following criteria to prepare the sample:

e Courses in the sample should be 100% online, that is, ALL of their instructional portions
can be completed by distance education (i.e., exclude hybrid sections). Non-
instructional in-person requirements (e.g., orientation and testing) do not exclude a
course or program from being classified as exclusively distance education.

e Indicate whether the individual sections in the sample were offered synchronously or
asynchronously.

e All sections in the sample should be from the semester, quarter, or term immediately
preceding the date of the review. For example: if the review is in fall 2026, the sample
courses must be from spring 2026.

e The sample should include 5% of the total number of distance education sections
offered in the sample semester but should contain a minimum of 15 sections and a
maximum of 50 sections.

Once the sample has been prepared, work with the team chair to provide the peer review team
with access to the sample. The team will review each section in the sample for evidence of
regular and substantive interaction, as defined in the Policy on Distance Education and on
Correspondence Education, and in accordance with ACCJC’s Quality Continuum Rubric for
Distance Education and Addendum to the Protocol for Distance Education Review.

Reviewers should have a level of access to the LMS (typically ‘instructor’ level) that allows
them to observe activities where this interaction takes place, such as on discussion boards,
other postings, and communications regarding learning content, feedback on assignments,
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etc. It is the institution’s responsibility to provide any additional access to relevant
documentation to verify regular and substantive interaction.

Because the team members are focused on archived courses from a previous semester, they
will not be interfering with instruction or course design, and they are not evaluating individual
instructors. Institutions should expect peer review team members to maintain confidentiality of
student and instructor information in accordance with the Commission’s Policy on Public
Disclosure and Confidentiality in the Accreditation Process at all times.

Guidelines for Peer Reviewers: Conducting the Review

As part of the comprehensive review process, the team chair assigns one or two team members
to conduct the distance education review. The team chair will work with the institution to
ensure that these reviewers have access to a sample of archived courses from the most
recently completed semester, quarter, or term (see above).

Reviewers will access the sample and utilize the resources provided by ACCIC to evaluate the
degree to which regular and substantive interaction between instructors and students occurs
within the institution’s distance education offerings and determine whether 85% of the courses
reviewed demonstrated regular and substantive interaction. The resources include: 1) Quality
Continuum Rubric for Distance Education, 2) Addendum to the Protocol for Distance Education
Review, and 3) DE Assessment Tool for Peer Reviewers.

The distance education review should be completed prior to the team ISER review in order to
allow for the development of core inquiries, if needed.

Framing of the core inquiries should be based on the careful consideration of context and
potential themes emerging from the review of the ISER and linked to Accreditation Standards
where relevant. For example:

e What professional development does the institution offer to faculty around teaching
and learning? Do these offerings include support for online modalities? (Standard 3.2)

e How are expectations regarding academic breadth, depth, and rigor generally
communicated? Are definitions and expectations for regular and substantive interaction
included in these communications? (Standard 2.1)

e What provisions does the institution have in place to ensure its courses meet students’
needs and support equitable success? Are there considerations for instructional
modality in these provisions? (Standard 2.6)

e How does the institution review its educational offerings to ensure that quality is
maintained? Are there considerations for distance education courses within these
review processes? (Standard 2.9)

Consideration of the broader context will help the team develop thoughtful core inquiries and
prompt institutional reflection in preparation for the focused site visit. During the subsequent
focused site visit, the reviewers will have an opportunity to further triangulate their findings
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through a second sample and interviews with faculty, students, and/or
managers/administrators.
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Appendix F: ACCJC Addendum to the Protocol for Distance Education
Review

Addendum to the Protocol for Distance Education Review: A Tool for Peer Reviewers During
the Evaluation Process

This addendum is intended to assist peer reviewers in conducting their assessment of the
quality of distance education that the institution delivers in accordance with ACCJC’s Policy on
Distance Education and Correspondence Education and the Protocol for Distance Education
Review to verify substantive and regular interaction. All of ACCIC’s DE resources are available in
Appendix B of the Accreditation Handbook.

Peer Review teams wiill:

e utilize the DE Assessment Tool for Peer Reviewers (an Excel spreadsheet) to determine
whether or not an institution meets the 85% threshold for substantive and regular
interaction in the sample of course sections it reviews;

e complete this Addendum to the Protocol for Distance Education Review to summarize
their findings in the course of the peer review process and engage in dialogue with
fellow team members; and

e reflect on the Quality Continuum Rubric for Distance Education to provide constructive
feedback to the institution on areas where the college could improve in the Peer Review
Team Report in the context of Standard 2.6.

Instructions:

Please complete the DE Assessment Tool for Peer Reviewers (an Excel spreadsheet) to indicate
which course sections met or did not meet the expectations for substantive and regular
interaction and then add a summary of your findings below.

If less than 85% of the course sections the team reviews meet the expectations for regular and
substantive interaction, then the team must write a core inquiry if the review of course sections
occurs leading up to the Team ISER Review, or a compliance recommendation if the review of
course sections occurs as part of the focused site visit.

Summary of Findings

a) Number of course sections provided by the institution and reviewed by the team:

b) Number of course sections that met the policy expectations for substantive and regular

interaction: Met Not Met
c) Percentage of course sections that that met the policy expectations for substantive and
regular interaction: %

Substantive Interaction:

Each course section reviewed must include at least two of the following methods of
interaction to qualify as meeting the expectations for substantive interaction per the ACCJC
Policy on Distance Education (DE) and on Correspondence Education:
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a) direct instruction (only synchronous instruction qualifies);

b) assessment and feedback on coursework;

c) information/responses to questions about course content; and/or

d) facilitating group discussions.
In your assessment of the courses, how well is the institution providing substantive interaction
overall? Include brief narrative to describe your findings:

Regular Interaction:

Each course section reviewed must include evidence of both activities to qualify as meeting the
expectations for regular interaction per the ACCJC Policy on Distance Education (DE) and on
Correspondence Education, that the instructor is:

a) providing opportunity for substantive interaction on a regular and predictable basis, and
b) monitoring the student's academic engagement and success and promptly and
proactively engaging in substantive interaction with the student when needed on the
basis of such monitoring, or upon request by the student.
In your assessment of the courses, how well is the institution providing regular interaction
overall? Include brief narrative to describe your findings:

For Team ISER Review:

If 85% or more of the course sections reviewed met the conditions for substantive and
regular interaction, please describe the team’s findings within the narrative of the team report
in the context of Standard 2.6. Provide strengths and/or suggestions to improve substantive
and regular interaction as you consider the ACCJC Quality Continuum Rubric for Distance
Education and based on the sample reviewed.

If fewer than 85% of the course sections reviewed met the conditions for substantive and
regular interaction, or the evidence provided is not clear, please describe the team’s
observations in a Core Inquiry in order to learn more during the Focused Site Visit.

For Focused Site Visit:

If 85% or more of the course sections reviewed met the conditions for substantive and
regular interaction, please describe the team’s findings within the narrative of the team report
in the context of Standard 2.6. Provide strengths and/or suggestions to improve substantive
and regular interaction as you consider the ACCJC Quality Continuum Rubric for Distance
Education and based on the sample reviewed.

If fewer than 85% of the sections reviewed met the conditions for substantive and regular
interaction, the team must write a Recommendation for Compliance. This type of
recommendation is a statement of a peer review team’s professional judgment regarding
actions an institution must take in order to resolve areas of deficiency or noncompliance
related to a Standard, group of related Standards, and/or Commission policy.
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If the course sections reviewed seem to be meeting the conditions for substantive and regular
interaction at a minimal level (i.e. Initial level which is considered baseline in the ACCIC Quality
Continuum Rubric for Distance Education), write a Recommendation for Improving Institutional
Effectiveness and document your findings in Standard 2.6 to improve substantive and regular
interaction. In contrast to recommendations for compliance, recommendations for improving
institutional effectiveness do not signify areas of current noncompliance with Standards; rather,
they indicate areas where deficiencies may emerge if the institution does not make
adjustments to its current practices or policies.
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Appendix G: ACCJC DE Assessment Tool for Peer Reviewers
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